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ABSTRACT 
Aiik Mar‟amin, 2019. An Analysis On Students‟ Perception Of Problem In 
Listening Section For Toefl By Non-English Department Students At English 
Language Training International (ELTI)Surakarta. Thesis. English Language 
Education, Cultural and Language Faculty, IAIN Surakarta. 
Advisors : H. Zainal Arifin, S.Pd. M.Pd. 
Keywords  : Listening Problem, Non-English Department Students (NEDS), 
TOEFL Preparation 
The objective of the research was to describe the problem in listening for 
TOEFL faced by Non-English deparment students. In this research the the 
researcher intended to show the most problem which is faced by the students, the 
researcher also explored the strategies used by the students to face the problem of 
listening for TOEFL.  
In this research the researcher used descriptive qualitative research. This 
research was carried out in English Language Training International (ELTI) 
Surakarta on March 2019 until April 2019. The subjects of the research 
arestudents of TOEFL preparation class, there were thirteen students in that class. 
The techniques of collecting data were questionnare and interview. The researcher 
conducted the qestionnare about students‟ perception of problem in listening for 
TOEFL both close and open questionnare. The researcher also used interview to 
know the strategies used by the students to overcome the problem of listening for 
TOEFL. For trustworthiness of the data, the researcher used two kinds of 
triangulation, namely theory triangulation and expert judgement for the 
questionnare that have been given by the students. In analyzing the data the 
researcher used data analysis from Miles and Huberman (2014). They are data 
condensation, data reduction, conclusion and drawing verification.  
The result of the research showed that there are two factor influenced by 
perception, they are external factor and internal factor. Most of factor that 
influence students‟ perception is internal factor. The problem of listening that is 
faced by non-English education department at ELTI Surakarta are the high level 
and the most of difficulties was synonym, all the questions in TOEFL using 
synonym with the precentage 76,9%. The second level is the speed of audio hit 
the precentage 69,2%. The third problem is cultural differences hit the precentage 
61,5%. The strategy used by the students were, first, the students actually used 
nthe strategies from the institution ELTI Surakarta. They said that the strategies of 
ELTI Surakarta is suitable with them. Beside that they also use their own strategy 
for example; enrich vocabulary, the students will memorize many vocabularies 
that were found when they are listening a music, watching movie, and reading 
English book. 
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1CHAPTER I
INTRODUCTION
A. Background of Study
Language is a communication tool with the aim of expressing ideas,
opinion, information, feeling, and so forth. According to Wibowo (2001 :
3), language is a system of symbol that are meaningful and articulate
sound (generated by said tool) which is conventional, used as a mean of
communicating by a group of humans being to give birth to feelings and
thoughts. Therefore, language is very important for humans’
communication. By using language the people can deliver their purposes
and intents to each other, the language used by everyone in their daily
activities and without language, the people will be difficult in conveying
their intents and purposes despite by action may represent the destination,
but it does not complete if it is not spoken by the language.
English is international language spoken in many countries to
make good cooperation in the field of education, economics, and business.
In education English has been widely studied and used as a cumpolsory
subject. Especially in Indonesia, English isa foreign language. In line with
this, the Undang Undang Republik Indonesia in the educational system
number20 article 33 paragraph 3 year 2003, stated that foreign language
can used as language of instruction in a certain educational unit to support
the students’ foreign language skill. Every institution should make
1
2learning English as a cumpolsory subject that should be studied (UURI,
2003 : 36).
There are four basic skills in learning English, they are listening,
reading, speaking, and writing. According to Brown (2003) listening and
reading become receptive skills while speaking and writing become
productive skills. In learning English, sometimes the students find
problems in understanding it, in this case usually the problems of the
students is listening. In listening the students faced maybe not just a
problem but also many other problems.
According to Bingol et al (2014) there are seven problems in
listening, they are quality of recorded material, cultural differences, accent,
unfamiliar vcabulary, lenght and speed of listening, physical condition,
and the last lack of concentration. Again according to Boyle (1984)
classification of difficulties from the listener factors are intelligence,
memory, gender, motivation and background knowledge. Beside that,
when they listened the native speaker, the students have to listen carefully
and accurately, also think at the same time. Yet, it is not easy to do. Some
students have been learning English for a long time, yet they cannot listen
English expression well, altough the teacher was teach the students very
well.If the teacher wants to know the ability and knowledge that have
learned by the students the teacher usually usesquize, assesment, or test.
Test is very important, because by using a test the teacher will know how
3far the students deeply understand the material that have given by the
teacher.
According to Kellaghan & Shiel (2010 : 22) a test is a method of
measuring a person ability, knowledge, orperformance in a given domain.
Some tests measure general ability, while other focus on very specific
competencies or objective. A multi-skill proficiency test determines a
general ability level; a quiz on recognizing correct use of definite articles
measure specific knowledge. The way the result or measurements are
communicated may vary. Some tests, such as a classroom-based short-
answer essay test, may earn the test-taker a letter grade accompanied by
the instructor’s marginal comments (Brown, 2003 : 3).
Test or examination have a variety of forms, starting from informal
quizzes in the classroom to formal assessment, which may be written, oral,
or practical, in a public examination. Test can evaluate and diagnose the
students’ strengths and weakness. Test can also help the teacher to know
the students’ mastery of knowlwdge, test that proves ideal for one purpose
may be quite useless for another. Testing is important to do for knowing
how far the material have been understood by the students.
There are four kinds of test in language testing according to
Hughes (2010), and one of them is profiency test. In the oxford dictionary
profiency test means that the quality of having great facility and
competence . But in this case, proficiency means having sufficient
command of the language for a particular purpose. Proficiency test is
4useful to measure one’s language ability. Kinds of proficiency test
according to Hughes (2010) are Test of English as a Foreign Language
(TOEFL), Test of English for International Communication (TOEIC),
International English Language Testing System (IELTS), Pearson Test of
English Academic (PTE Academic), Cambridge First Certificate in
English Examination (FCE), Cambridge Certificate of Proficiency in
English Examination (CPE), Association of Language Testers in Europe
(ALTE), International Student Admission Test (ISAT), and others.
TOEFL is a proficiency test which is prominently applied as the English
standardized test in Indonesia.
According to Sharpe (2013) TOEFL is a standardized test which is
designed to measure the English language ability of non-native speakers to
enroll in Universities of America. The TOEFL score have been used as the
requeirments for non-native aplicants in American and English speaker
collegues and universities, to obtain scholarship in those countries. For
example, when students want to continue their study in foreign countries,
the university asks their applicants to submit their TOEFL grade as
indicator of their English language proficiency. Studying in foreign
countries definitely demands high english proficiency level that can be
seen from the TOEFL grade.
The admission committees of more that 8.500 collegues and
universities in the United States, Canada, Australia and 130 other countries
worldwide request foreign applicants to submit TOEFL score along with
5transscript and recommendations in order to be considered as admission
( Sharpe, 2013 : 11).It is particularly used by some institutions and
universities in Indonesia recently as the one of requirements to get a job or
get scholar also to continue the study in other countries as well. It will be
beneficial for them when they have the TOEFL certificate first.
The demand of good TOEFL score, the test takers come from
English Department and Non-English Department students. They should
get good score for the four skills. However, some problems sometimes
available especially for the listening.Concerning this researcher focused on
the non-English department students’ problem in TOEFL test of listening
section. The researcher tries to discuss the students perception of listening
problem for TOEFL when they did the test according Philips’s theories,
the most problem faced by the students related to the theories, the most
problem that faced by the students, and what are the students’ strategies to
solve the problem.
In this case the writer choose students of TOEFL preparation test
at (English Language Training International (ELTI) Surakarta because
based on the observation, students of TOEFL preparation test at ELTI
Surakarta have problems in TOEFL test, especially in listening section.
Based on the writer’s interview with two students of TOEFL preparation
test at ELTI Surakarta, the students have problem in listening section
especcially in the pronounciation from the native speaker. Sometimes they
can not catch the speaker’s mean. Altough the teacher has explain the skill
6strategies in the class. So it causes they can not answer the questions well.
Most of them come from non-english department students, consisting
some graduates from high school, some from university. Before the test
takers joining the TOEFL preparation class, the score of pre-test that have
to gotten by the students must be above 350. They can not follow TOEFL
preparation class if their score is lower than 350. But in ELTI Surakarta
the score of final test is not too attended, they just help the students to
strengthen skills of TOEFL test to get standart score in TOEFL ITP
because the standart of TOEFL ITP score is 460.
Therefore, the test takers should learn English more deeply to meet
the standards. The students have know the skill that is given by the teacher.
Based on the pre observation the teacher also used the theory of skill by
Deborah Phillips (2001) to teach the students of TOEFL preparation.
Beside the researcher ask the students perception about the problem that
have emerged when they learned in the class with thus strategies, they
have to find some ways or strategies to solve thus problems.
Based on the explanation above, the writer chose English
Language Training International(ELTI) Surakarta as place of case study
research. The researcher is interested in researching this case in term of
students’ problems in TOEFL test of listening section at ELTI Surakarta as
the object of the research. The writer is interested in investigating the
problem. Then, the writer conducts the research entitled “AN ANALYSIS
ON STUDENTS’ PERCEPTION OF PROBLEMS IN LISTENING
7SECTION FOR TOEFL BY NON-ENGLISH DEPARTMENT
STUDENTS AT ENGLISH LANGUAGE TRAINING
INTERNATIONAL (ELTI) SURAKARTA”
B. Identification of The Problem
Based on the background of study, here the researcheridentifies the
following problems about the difficulties of non-English Department
Students in TOEFL listening section test as follow :
1. The students’ perception of listening problem for TOEFL faced by
the students
2. The most difficult problem based on students’ perception of
listening section for TOEFL
3. The solution of the problems faced by the students
4. The identification of the cause of the problems in listening section.
C. Limitation of The Study
Because of time,it is not possible for the researcher to cover all the
case of problem, so the study is focusing to;
1. The students’ perception of listening problem for TOEFL faced by
the students
2. The most difficult problem based on students’ perception of
listening section for TOEFL
3. The solution of the problems that are faced by the students
8D. Research Problem
Based on the background of the study above, the researcher will set out
the problem statement, namely :
1. How is the students’ perception of listening section problem for
TOEFL when they did the test?
2. Which is the most difficult problem based on students’ perception
of problem on listening section for TOEFL?
3. What are strategies used by the students to overcome the difficult
problem?
E. The Objective of The Study
In accordance with the background and research questions, the
objective of the study are:
1. To know students’ perception of listening problem for TOEFL
when they did the test.
2. To know the most difficult problem based on students’ perception
of problem on listening section for TOEFL
3. To know the strategies used by the students to faced the problem
F. The Benefit of The Study
1. Theoritical Benefit
a. The result of this research can be used as a reference for
conducting such kind of research in the future.
b. The result of this research can add knowledge to readers about
descriptive study on students’ difficulties.
92. Practical Benefit
a. The result will provide information for students that can be
used to minimize the problem they faced, in the process of
learning English especially in listening.
b. The result can make the students find the solution to overcome
their difficulties in learning English especially in listening.
c. The result can help the institution to improve teaching
strategies in TOEFL listening section.
G. Definition of The Key Terms
The following key terms are presented to avoid misunderstanding of
several terms or concepts in this research.
1. Listening Problems
In this study, listening difficulties refer to troubles or
problems faced by non-English department students in doing
listening skill. Generally, listening difficulties are troubles or
problems in listening tasks that result insufficient listening
proficiency. One obvious obstacle is the fact that “the
pronunciation of words may also differ greatly from the way they
appear in print” Bloomfield, (2010:3) cited from (Walker, 2014),
that make the testees difficult to understand the meaning.
2. (NEDS) Non-English Department Students
In this study, non-English department students refer to
students of TOEFL on listening section that contain of some
10
graduated from high school, and some graduated from university.
According to Setyadi (2001) non-English department students are
not tought how to learn English with appropriate teaching
strategies.
3. TOEFL Preparation
TOEFL Preparation is one of course program that provided
by ELTI Surakarta for the students who want to understand the
strategy that used in TOEFL test. It gives the opportunities for
students to learn all of the components in TOEFL test. So, this is a
program that helps the students to prepare the TOEFL test better in
the future. According to Staford House International (2019)
preparation courses cover the areas of chosen exam in detail
ensuring learn the skills and English language through the use of
past papers and exam technique to achieve exam succes.
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CHAPTER II
REVIEW ON RELATED LITERATURE
A. Theoritical Review
1. Listening
a. Definition of Listening
There are four basic skills in English, one of them is listening. It is
very important studied for all age start from kindergarten to students of
college. It is very important to make the students understand about what
the speaker say, and what the speaker means, because listening as a basic
skill of the student to have communication and catch out English
conversation. This involves understanding a speakers’ accent and
pronunciation, his grammar and his vocabulary and grasping the speakers’
meaning.
This is suitable to the definition which described by Pollard (2008 :
39) that listening is one of the receptive skills and as such it involves the
students in capturing and understanding the input of English. While
reading the other receptive skill, involves the students in understanding
and interpreting the written word. Listening in other words is extremely an
active process, but the activity happens in the mind. Listening guess, infer,
criticize, predict, and above all intepret. (Wilson : 2009).
According to Purdy (1997), cited in Gilakjani, (2016:124),
listening is a process of receiving what the speaker says, making and
showing meaning, negotiating meaning with the speaker and answering,
11
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and creating meaning by audience, creativity, empathy. Listening can also
helps the students to mastery vocabulary, develop their language
proficiency, and improve their language usage. In listening the students
have to take most of their time to understandthe lecture’s or teacher’s say,
for example when the lecture or teacher giving the material of English in
the classroom, listening ability presents a significant role in the
development of other language skills.
Listening is considering very important to make communication
with others. According to Miller (2003) as cited in Ausra, (2012) on her
English journal that more than forty percent of our daily communication is
used on listening, thirty-five percent on speaking, about sixteen percent in
reading, and only nine percent on writing. Yet listening still one of the
least understood processes in language learning eventhough the
recognition of critical role it present both in communication and in
language acquisition.
Therefore, improving students’ skills in learning English as
English foreign learners, learning listening can increase students’ English
ability and has the target great influence on them. Altough they assumed
that listening is more difficult to be learned than other skills of English
learning. However, this does not become an obstacle for the lectures or the
teachers in doing their obligation to teach them for increasing their skills
especially in listening skill, with the ability of the method and the way
they used.
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Despite according to Anderson and Lynch (1988) cited in Gilakjani
(2011 : 978) stated on his English journal that arguing what is successful
listening, “understanding is not something that happens because of what a
speaker say, the listener has a crucial pat to play in the process, by
activating various types of knowledge, and by applying what we knows to
what he hears and trying to understand what the speakers means”
Still, other scholars adopted from Essay UK (Dunkel, 1991; Long,
1985; Rost, 1990; Vogely, 1999) stressed that listening is important
because it provides input as the raw material for learners to process in
language learning. Without correctly understanding the input, any learning
simply cannot begin (Rost, 1994). Furthermore, the failure of listening
comprehension of the target language is an impetus, not merely an
obstacle, to language learning as well as to communication interaction
(Rost, 1994).
However, the students’ skills will not be increased well without the
guidance from the lecturer or teacher. The lecturer or teacher plays such a
significant in building up their skills. By each lesson, the lecturer or
teacher shows the ways in each stage to the student in listening
comprehension. Generally, there are three stages: pre-listening, while-
listening, and post-listening. According to Brown (2003:121) that there
are micro and macro skills that needed in an enable listener.
Microskills:
a. Distinguish between the distinctive sounds of English
14
b. Retain chunks of language of different length in short-term
memory
c. Recognize English stress patterns, words in stressed and unstressed
position, rhythmic structure, intonation contours, and their roles in
signaling information
d. Recognize reduce forms of words
e. Discriminate word boundaries, recognize a core of words, and
interpret word order patterns and their significance
f. Process speech at different rates of delivery
g. Process speech containing pauses, errors, corrections and other
performance variables
h. Recognize grammatical words classes (nouns, verbs, etc.) systems
(e.g. tense, agreement, pluralization) patterns, rules and elliptical
forms.
i. Detect sentence constituents and distinguish between major and
minor constituents
j. Recognize that a particular meaning may be expressed in different
grammatical forms
k. Recognize cohesive devices in spoken discourse
Macroskills:
l. Recognize the communicative functions of utterances, according to
situations, participants, goals.
m. Infer situations, participants, goals using real-world knowledge.
15
n. From events, ideas, and so on, described, predict outcomes, infer
links and connection between events, deduce causes and effects,
and detect such relations as main idea, supporting idea, new
information, given information, generalization, and exemplification.
o. Distinguish between literal and implied meanings.
p. Use facial, kinesic, body language, and other nonverbal clues to
decipher meanings.
q. Develop and use a battery of listening strategies, us as detecting
key words, guessing the meaning of words from context, appealing
for help, and signaling comprehension or lack threof.
b. The Definition of Listening Comprehension
Listening comprehension is one of the most important processes in
the English language with the students’ listening exercises can improve
some other English language skills. Listening comprehension is also to
demonstrate students’ ability to understand spoken English (Philips
2001:XIV). According to Gilakjani & Ahmadi (2011:979), Listening
comprehesion is regarded theoritically as an active process individuals
concentrate on selected aspects of aural input, form meaning from
passages and associate what they hear with existing knowledge. In
listening comprehenshion we have to emphasize the understanding.
Listening comprehension is a very complex process. We have to
understand how that process works if we want to measure it. An
understanding of what we are trying to measure is the ranging point for
16
test construction. The thing we are trying to measure is called a construct.
Thus, the first task of the test developer is to understand the construct, and
then secondly to make a test that somehow measure that construct. This is
construct validity, and ensuring the right construct is being measured is the
central issue in all assessment (Buck, 2001:1)
Listening are skill which impacts in specific ways upon the
classroom context in general and upon the individual learner in particular
(Field, 2008:56). Listening is identifying the sounds of speech and
processing into words and sentence. When process listening, it used ears to
receive some words and used brain to convert the words into messages the
mean something.
It has already known that ear is one of the very important of body
organ, that ear is an appliance that is listen something that bad and good or
listen something from the result of text record’s sound or native spoken
language. In teaching students comprehension as a foreign language, the
people must realize that one is possible without the other. The listener in
this case probably heard the actual sounds of the utterance quite clearly
and even distinguished words and listening not only helps people to speak
clearly to other people, but also can make their hearing in English
language is better. Listening is an active process of constructing meaning,
and that is done by applying knowledge to the incoming sound cited in
Essay UK (Wright, Betteridge & Buckby, 2006 : 44) .
17
Based on the statement above, The writer can make conclusion,
without listening we do not know what the people say or feel to us and
also difficult to make a good communication with other. So, listening is
very important skill that have to learned by students since early stage,
because we have to listen first before speak. Beside that, not only the proof
of importance listening but also listening should be taught due to become a
good listener and soon a good speaker. Listening is often insertion as a
component of speaking.
c. Types of Listening Task
Process of listening need understanding, responding, and
evaluating, the teachers of English language have to chose the best type of
listening for the oncoming of listening comprehension.According to Field
(2008 : 59) the comprehension approach also favors a single type of
listening task:
1) The listener has to identify kind points of information within the
next;
2) Listening therefore demands a high level of attention throughout the
passage;
3) The points that are targeted are selected not by listener, but by the
teacher or materials writer,
4) The listener is often required to focus upon micro-points rather than
macro-ones.
18
Types of task can distinguished in many different ways. They can
be classified according to the role of the learners, whether they are
involved in reciprocal or non reciprocal listening. They can be classified
according to the types of strategies demanded of the listeners, listening
for gist, listening for specific information, making inferences based on
what they hear, and so on.
d. Listening Process
Cited from Nunan (1991 : 17) the listening process explained in
several developed models. Function in adults they are:
1) The Bottom-Up Model
According to the bottom-up models, the flow of speech into
their contituent voices, link, this together to form words, route the
words to form clauses and sentences, and so on. Listener build
understanding by starting with the smallest units of the acoustic
message: individual sounds, or phonemes. These are then combined
into words, which in turn, together make up phrases, clauses, and
sentence. Bottom-up techniques refer to the use of linguistics
knowledge and understand the meaning of the message. Bottom up
model is linguistic decoding skills (Brown, 2003:119),
2) The Top-Down Model
Top-down model emphasize the use of previous knowledge in
processing a text rather than relying upon the individual sounds and
words. The top-down model was developed when researcher considered
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the fact that experimental subjects are unable to identify truncated
sounds in isolation from the words they form a part of, whereas subjects
are quite able to identify truncated words so long as they are presented
with the surrounding context. For example, when presented with the
sound /m_/ it is not possible to predict which sound follows it.
The best way in listening is not pure bottom-up or top-down,
but succesful listener seem to be those who can take advantage of
knowledge from the ground up and up, combining knowledge “beyond
the head” and “inside head”. That means other factors such as students’
vocabulary.
e. Listening Difficulties
Many students feel difficult in listening. Because listening include
many process. Students should be understand about the sounds’ word and
give interpreting the meaning from what they hear.According to some
experts (Dunkel, 1991; Richards, 1983; and Ur, 1984) cited in Brown
(2003: 122), there are eight factors making listening difficult as follows:
1) Clustering: attending to appropriate “chunks” of language – phrases,
clause constituents.
2) Redundancy: recognizing the kinds of repetitions, rephrasing,
elaborations, and insertions that unrehearsed spoken language often
contains, and benefiting from that recognition.
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3) Reduce forms: understanding the reduce forms that may not have
been a part of an English learner‟s part learning experiences in
classes where only formal “textbook” language has been presented.
4) Performance variables: being able to lose a doubt, false starts,
pauses, and corrections in natural speech.
5) Colloquial language: comprehending idioms, slang, reduced forms,
shared cultural knowledge.
6) Rate of delivery: keeping up with the speed of delivery, processing
automatically at the speaker continues.
7) Stress, rhythm, and intonation: correctly understanding prosodic
elements of spoken language, which is almost always much more
difficult than understanding the smaller phonological bits and pieces.
8) Interaction: managing the interactive flow of language from
listening to speaking, speaking to listening, etc.
f. Problem in Listening
In increasing listening comprehension the students usually faced
some problems. There are several problems that might appear during or
before listening test according to Bingol, Celik, Yildiz, and Mart (2014).
1) Quality of recorded material
The quality of the sound system effect the students’
understanding the native speaker. Before test the teacher have to
check the audio. The sound is clear or not.
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2) Cultural Differences
The topic may contain completely different cultural matter
than the students have. This case may make the students difficult to
imagine what has been told. Here the instructor have to give prior
knowledge about the topic.
3) Accent
Munro and Derwing (1998) cited in Bingol et al (2014) claimed
that too many genres of accented speech would result in significant
reduction in comprehension. Sixty percents of learners claim that
speaker’s accent is the most sinificant factors that effect the listener
comprehension (Goh, 2000). Causes of serious problem in listening
comprehension is unfamiliar accent both native or non-native
because the familiarity of the accent is very help for the lestener.
4) Unfamiliar Vocabulary
Known words in listening text will be very easy for students, if
they know the meaning of the words, it can also increase the
motivation of the students and can have the positive impact on the
students’ listening comprehension ability. (Bingol et al, 2014). A
word have some meanings if the students can not differentiate it,
they will get confused.
5) Lenght and Speed of Listening
Speed of listening is very difficult for lower level students to
listen more than three minutes long and complete the listening
22
tasks. The level of students can influence the significant role when
they heared long parts and keep the information from their mind.
Short listening passage make easy the students and reduce their
tiredness. If the speaker speak fastly they can difficult to catch the
sentences of the passage.
6) Physical Condition
Sometimes the incomfortable classroom affect students’
listening comprehension. The students who sitting in theback rows
may not hear the recording as students that sitting in front. Student
who sitting near from the windows is also affected by the noise that
come from outside. The teacher should make the class comfortable,
set the air conditioner, manage the activity in the class, and make
the class effectively.
7) Lack of Concentration
Students motivations is important factors that influence
listening comprehension of the students, and can be difficult for
students maintaining the concentration in a foreign language
learning classroom. In listening may be just the smallest pause in
attention may considerably spoil comprehension.
2. TOEFL
a. The Overview of TOEFL
Test of English as a Foreign Language abbreviated as TOEFL is
astandardized test for measuring students’ English language capabilities.
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TheTOEFL is a large-scale language assessment. It is “arguably the most
well-knownand widely used large-scale language assessment in the world”
(Kunnan, 2008 : 140). It was first developed in 1963 in the United States
to help in the assessmentof the language competence of non-native
speakers. As a test type, it is astandardized test of English proficiency
administered by the Educational TestingService, Princeton. It is widely
used to measure the English-language proficiencyof foreign students
wishing to enter American colleges and universities.According to Taylor
and Angelis cited in Kunnan, (2008) the first TOEFL wasadministered in
1964 at 57 test centres to 920 test candidates.
The TOEFL has extremely been recognized as a model test and
have-take test for our students, graduate and postgraduate, as well as our
teachers and researchers in universities and higher education institutions
wishing to read for higher degrees and develop further their research
potential in North American universities. Kunnan (2008 : 141) notes that,
“Over the years, the TOEFL became mandatory for non-American and
non-Canadian native speakers of English applicants to undergraduate and
graduate programs in U.S. and Canadian English-medium universities”.
The TOEFL score have been used as the requeirments for non-native
aplicants in American and English speaker collegues and universities, to
obtain scholarship in those countries.
Since 1963, the TOEFL test has been used by various government
agencies in the United States and internationally, such as the Ford
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Foundation, Fulbright, The Agency of International Development, Latin
America Schoolarship Program, the Colombo Plan, as well as various
institutions or other agencies as a standard mastery standard mastery of the
English language for prospective recipients of such institutions. According
to Educational Testing Service, more than 27 million people from around
the world have signed up to take the TOEFL test since the test was first
launched.
b. TOEFL Test Design
The official TOEFL Test is currently administered around the
world in different types (Abboud, 2011) :
1) The Paper-Based TOEFL (PBT)
2) The Computer-Based TOEFL (CBT)
3) TheInternet-Based TOEFL (IBT)
4) Institutional Testing Program (ITP)
The explanation about four types of TOEFL currently administered
around the world :
1) The Paper-Based TOEFL (PBT)
According to Philips (2003) the Paper Based Test is one of the
International Testing Programs. It includes four sections which are as
follows:
a) ListeningComprehension
The test-takers must listen to different types of recorded
passages and answer multiple choice questions about these
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passages. It is used to evaluate the test-takers' ability to
understand spoken English.
b) Structureand WrittenExpression
In this section, they have to choose the correct answer
to complete sentences and to identify grammatical errors in
sentences. It is used to evaluate the test-takers' ability to
recognize grammatically correct English sentences
c) ReadingComprehension
In this section the test-takers' must answer multiple
choice questions concerning the ideas and the meaning of
words in those reading passages. It is used to measure the test-
takers' ability to understand written English passages.
d) Test of Written English (TWE):
The examinees must write a certain essay on a given topic
in only thirty minutes. It is used to evaluate the test-takers'
ability to write correct,organized and meaningful English
essays.
The format of these four sections, the number of items
for each of them, and the time which is assigned for each of
them can be clarified in the following table (Gear andRobert,
2002 : 8):
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Table 2.1 The Paper-Based TOEFL Test(PBT) format
Section
Number of
Items
Time
Listening :
Part A Questions about short
conversations
Part B Question about longer
conversation
Part C Questions about Lectures or
talks
Total
30
8
12
50
30-40 Minutes
Structure and Written Expression :
Completing Sentence correctly
Identifying errors
Total
15
25
40
25 Minutes
Reading Comprehension
Questions about reading passages
Total
50
50
Test of Written English (TWE) :
One essay, 250-300 words 30 minutes
2) The Computer-Based TOEFL (CBT)
The Computer-Based TOEFL Program comprises four sections:
Listening, Structure,Writing and Reading. The writing section in this
test is equivalent to the Test of Written English (TWE) in the Paper-
Based TOEFL Test. In addition, everyone who takes the TOEFL
during the same administration may not see or answer the same
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questions. These questionsare selected according to the level of the
student's proficiency. In this test, there are three sub–scores:
Listening, Structure, Writing, and Reading. Actually, the total
score is limited on a scale of (0–300) (Sharpe, 2009 : 11). The format,
the number, and types of questions, that can be seen in the Computer-
Based TOEFL Test, are shown in the following table(Gear and Robert,
2002 : 2) :
Table 2.2 The Computer-Based TOEFLTest (CBT) Format
Listening Number
of
passages
Number of
questions
per
passage
Total
number of
questions
Time
Short Dialogues Short
Conversation Lectures,
and Discussion
11-17
2-3
4-6
1
2-3
3-6
30-59 20-60
Min
Structure Number of
Items
Total
Number of
Questions
Time
Completing sentences
correctly
Identifying errors
10-15
10-15
20-25 15-20
Min
Reading
Comprehension
Number
of
Passages
Number of
Questions
per
passage
Total
number of
questions
Time
4-5 10-12 44-55 70-90
Min
Writing Number
of essays
Time
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1 30
Min
3) The Internet-Based TOEFL (IBT)
IBT test is delivered insecure testing centers around the world.
In IBT test is described as a new version of the TOEFL Test. It
replaces the Computer-Based TOEFL Test and the Paper-Based
TOEFL Test. It is main concern is to measure the test-tekers' ability to
communicate successfully in an academic setting (Alderson, 2009). It
includes a new section which is the speaking section. This section is
used to evaluate the test takers’ ability to Speak English. Moreover,
there are new integrated Writing and Speaking tasks. These tasks are
used to evaluate the test takers' ability to combine and communicate in
formation which is from different sources. To sum up, this test consists
of four sections: reading, listening, speaking and writing. It tests all the
four skills that are influential for effective and successful
communication, listening, speaking, reading and writing.
The number of questions for each of them, the format of these
sections, , and the time which is alloted for each of them can be seen in
the following table (Abboud and Hussein, 2011 : 8)
Table 2.3 The Internet-Based TOEFL
Test Section Number of Questions Timing
Reading 3-5 passages, 12-14 questions
each
60-100 Minutes
Listening 4-6 lectures, 6 questions each 60-90 Minutes
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2-3 convesations, 5 questions
each
BREAK
Speaking 6 tasks: 2 independent and 4
integrated
20 Minutes
Writing 1 integrated tasks
1 Independent tasks
20 Minutes
30 Minutes
The last type, there is also the Institutional Testing
Program(ITP), which is the main concern of the present research that
will be explained with more details in the following section.
4) The Institutional Testing Program (ITP)
In The Institutional Testing Program, it is clear that ITP
Test,i.e. (theInstitutional Testing Program) began in 1965 and is still
administered throughoutthe world. Actually, it differs from other
TOEFL Test Programs because it givesqualified universities, English
language institutes,and other agencies theopportunity to use older
forms of International Testing Program paper-basedTOEFL Test or the
Preliminary Testof English as a Foreign Language (Pre-TOEFL) to
their own students using their own facilities and staff and setting
theirown test dates ( Abboud and Hussein. 2011).
To provide depth understanding about ITP, there are more
explanations about the score determination and the structure of the ITP,
as follows:
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a) The Determination of Score
Refer to Pyle and Munoz (1982) the test score is
determined by adding the total number of correct answer in each
section and then changing these “raw scores” into “converted
scores”. "raw score" also means the total number of correct
answers is counted. Then, the raw score for each section is
converted by certain statistical means to a number on a scale.The
converted score is different for each examination. It is based on the
difficulty of the test. There is no way that you can use any simple
mathematics to determine the converted score. ITP TOEFL section
scores are reported as scaled scores that can range within 31-68. In
addition, the total scores can range within 310-677.
The total converted score is then determined by adding the
three converted scores and multiplying the result by 3½ (or
multiplying by 10 and dividing by 3). Suchasin the following:
Section1 Section2 Section3
Example: 48 + 56 + 52
=156 ( 156 × 10) ÷ 3 = 520
The paper version of the TOEFL Test is scored on a scale
of 217 to 677 points. Different universities, institutions and
organizations have their own TOEFL requirements. The dates of
the scores to be mailed to the students are listed in the TOEFL
Information Bulletin. Scores are generally mailed out
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approximately five to six weeks after the test date for all over test
centers (Phillips, 2003 : xvi).
b) The Structure of the Institutional Testing Program
As for The Institutional Testing Program (2006:3), it is
mentioned that the purpose of ITP TOEFL Test is to measure
English proficiency of people whose native language is not English.
In fact, it consists of three sections. Each section contains a
multiple-choice format in order to evaluate the ability to
understand North American English. It is given in a single session
of about two and a half hours to complete it besides completing the
admission procedures. These sections are:
(1) Listening Comprehension:
It is used to evaluate the examinees' ability to
understand spoken English.
(2) Structureand Written Expression:
It is used to evaluate the examinees' ability to
recognize language that is appropriate for standard written
English.
(3) Reading Comprehension:
It is used to evaluate the examinees' ability to read and
understand short passages. The format of these sections, the
number of questions for each of them, and the time which is
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given for each of them can be seen in the following table
(see TOEFL Practical Tests, 2003) :
Table 2.4 The Institutional Testing Program (ITP) Format
Section Number
of Item
Time
Listening :
Part A Questions about short conversation
Part B Questions about longer conversation
Part C Questions about lectures or talks
Total
30
7
13
50
30-40
Minutes
Structure and written Expression :
Completing sentences correctly
Identifying errors
Total
15
25
40
25
Minutes
Reading Comprehension :
Questions about reading passages
Total
50
50
55
Minutes
c. Listening in TOEFL
TOEFL PBT encompasses three competences in TOEFL, that
are divided into three TOEFL sections in which they are known as
listening, structure and written expression, and reading comprehension.
On the paper TOEFL test, the first section is called Listening
Comprehension. This sections consist of 6-9 parts, each of which
lasted about 3-5 minutes (Cyssco and Rasyid, 2013 : 6)
This section will present some conversation
1) Short Dialogues: are two-line dialogues between two speakers,
each followed by a multiple-choice question. in this section will
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listen to each short dialogue and question on the recording. The
30 short dialogues and 30 questions about them make up part A
of the paper TOEFL.
2) Long Conversation: are 60-90 seconds conversation on casual
topics between students, each followed by a number of
multiple-choice question. In this section will listen to each long
conversation and each of the question that accompany it on the
recording. The two conversations and the seven to nine
question that accompany them make up Part B of the paper
TOEFL test.
3) Talks: are 60-90 second talks about school life or on academic
subject, each followed by a number of multiple-choice question.
In this section will listen to each lecture and each of the
questions that accompany it on the recording. The three lectures
and the 11-13 question that accompany them make up Part C of
the TOEF test(Phillips, 2003 : 22)
d. Test Takers Strategies
Strategy is concerned with how people will achieve their
aims, not with what those are or ought to be, or how they are
established. If strategy have any meaning at all, it is only in
relation to some aim or end in view (Nickols, 2016:11). So here the
researcher will ask the students what are the strategy used by them
to solve their problem in listening section for TOEFL.
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When the test takers did not know the way to answer the
question of TOEFL especially in Listening section, they will
difficult to finish the test. Beside the Bingol’s finding that stated
that there are seven problems in listening test, the researcher will
mention the other problems with the strategies that have to do by
the test takers in TOEFL listening section there are two theories in
listening strategies that are stated by Bingol etal (2014) and
Phillips (2001). The researcher will mention both, the first is
1) According to Bingol et al (2014: 2) there are three strategies
in listening, they are ;
a) Cognitive Strategy
Cognitive strategy is strategy that is used to
understand linguistic input and obtain the data. Sometimes
the learner do not know the meaning of words, and they try
to guess the meaning of the context. Thus called cognitive
strategy. The cognitive strategy connect to comprehending
and collect the input in long-term memory or shot-term
memory to acces later. So cogniive strategy is technique of
problem solving that is used to deal with the learning task
and make easier received the knowledge., example of
cognitive strategy are, repeating to memorize, summarizing,
and piecing together details.
b) Metacognitive Strategy
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In this strategy the students relized when they
listening to the text carefully. This method related with
leaning how to plan, monitor and asses the collect
information from the listening part the similar to pre
listening activities Holden, (2004) cited in Bingol et al
(2004). According to Oxford (1990) cited in Bingol et al
(2004), the use of metaognitive strategy in concious way can
help the students get the their attention back when they lose
it. The example of metacognitive strategy are, self-
monitoring, selective attention, and planning of cognitive
strategies.
c) Socio-affective Strategy
This strategy ensures and promotes possitive
emotional reaction and perspective of language learning.
According to Vendergrift (2003) cited in Bingol et al (2014)
defined socio-affective strategies as the techniques listeners
employ to collaborate with others, to verivy understanding,
or to lower anxiety. JJ. Wilson explains the socio-affective
strategy ; socio affective strategies are concerned with the
learners’ interaction with other speakers and their attitude
towards learning.
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2) The second theory strategies in listening for TOEFL
according to Deborah Phillips (2001)
a) Focus on the last line
In the part of short conversation between two people, it
is important to understand because the answer most often in
the last line of conversation. The test takers usually do not
attend the last line in the conversation.
b) Choose answer with synonyms
The correct answer in a short dialogue is contains
synonym for keywords in the conversation. The test takers
usually choose the similar sound, not the similar meaning of
the word.
c) Avoid similar sounds
The incorrect answer usually the answer that contains
words with similar sounds but very different meaning. The
test takers have to avoid these answer.
d) Draw conclussion about who, what, where
It is common in the short dialogue to ask the testees to
draw some kind of conclussion. In this type the answer is not
clearly stated. The test takers should make conclussion based
on clues given. Example, who is the speaker is, based on clues.
e) Listen who and what in passives
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It is sometimes difficult to understand who and what is
doing the action in a passive sentence. The problem is often
tested in the short dialogues.
f) Listen who and what with multiple nouns
The test takers usually confused when there are
multiple nouns do what, in the short dialogue
g) Listen for negative expressions
In the short dialogue, negative expressions is verry
common. The most common kind of correct response to a
negative statement is a positive statement containing a word
with an opposite meaning. The test takers feel difficult to
differentiate it.
h) Listen for double negative expressions
It is possible for two negative ideas to appear in one
sentence, the result can be quite and confusing.
i) Listen for “almost negative” expressions
The expression common in the short dialogue is
certain expressions in English have an “almost negative”
meanings.
j) Listen for negative with comparative
Negatives can be used with comparative in the short
dialogues of the TOEFL test. A sentence with a negative and a
comparative has a very strong meaning.
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k) Listeng for expressions of agreement
Expressions of agreement are common in the shoert
dialogues, so the testees should become familiar with them.
l) Listen for expressions of uncertainty and suggestion
The test takers should become familiar with
expressions of certainty and suggestion in the short dialogues.
m) Listen for emphatic expressions of surprise
Emphatic exoressions of surpriseare comon in the
short dialogus. When surprised is expressed, it implies that the
speaker did not expect somethig to be true.
n) Listen for wishes
The important idea to remember about wishes is that a
wish implies that the opposite of the wish is true.
o) Listen for untrue conditions
The containing conditions can appear in conversation.
The important idea to remember about conditions is that a
wish implies that the opposite of the conditions is true.
p) Listen for two and three part verbs
Questions involving two and three part verbs can be
difficult for students because the addition of the particle
hanges the meaning of the verb in an idiomatic way.
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q) Listen for idioms
Idiom questions can be difficult for students because
they seem to be describing one situation when they are really
describing a different situation.
r) Anticipate the topics
The first that the test takers do with the long
conversation is anticipate or guess the topic. A helpful
strategy is therefore to look briefly at the answers in the test
book, before hear the conversations on the recording and
determine the topics.
s) Anticipate the questions
The test takers using their ability to anticipate the
questions of the long conversation that is heared.
t) Determine the topic
As listen the long conversation, the test takers should
be thinking about the topic, or main idea for each
conversation.
u) Draw conclussion about who, what, when, where
As listen each of conversation, the test takers should
set the situation in teir mind, who is talking, what isthe topic,
when the time, and where the place.
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v) Listen for answers in order
The detail questions are answered in order, it is
possible to read along while the testees listen to the
conversation of the recording.
w) Anticipate the topics
It is same as the long conversation’s way. The first
that the testees do with the long conversation is anticipate or
guess the topic. A helpful strategy is therefore to look briefly
at the answers in the test book, before hear the conversations
on the recording and determine the topics.
x) Anticipate the questions
The test takers using their ability to anticipate the
questions of thelong conversation that is heared.
y) Determine the topic
As listen the long conversation, the test takers should
be thinking about the topic, or main idea for each
conversation.
z) Draw conclussion about who, what, when, where
As listen each of conversation, the test takers should
set the situation in teir mind, who is talking, what is the topic,
when the time, and where the place.
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aa) Listen for answers in order
The detail questions are answered in order, it is
possible to read along while the test takers listen to the
conversation of the recording.
3. Perception
a. Definition of Perception
Perception is a word that is closely related to human
psychology. According to Unnumeri (2009 : 18) perception is
defined in accordance with the opinions and views of someone.
Mainwhile the another expert is Nelson and Fast (1997 : 83-84)
defined that “perception is the process of intepreting the
information about other people. It means the human’s opinion of
others depend on the amount of available information and extend
to which the can intepret the information that has been obtained by
right.
According to Koentjaningrat (2010:42) perception is the
realization of hman brain process and it appears as a view about
phenomenon. In this process many factors such as feeling, needs,
motivations, educational background, experience, etc are involved.
So the conclussion perception is human thinking process about
certain phenomenon after they get sensation from the environment
trough the sense of organ.
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Perception is the process of human thinking about certain
phenomenon, Walgito (2003). Perception is started from the sense
of organ. This process is connected with acceptance of message or
information by humain brain. People interact with the environment
by using five senses, those are vision, hearing, taste, smell, and
touch. This process is called as sensation. Sensation is a part of
perception. There are several factors that is influenced by
perception according to Walgito (2003), they are;
1. External factor, the stimulus and traits that is standing out in
the neighborhood behind the objects that constitute a
determination or unity subtle, among others ; social and
environment
2. Internal factor, factor related to the ability of self that is
coming from a relationship with facets, mental, intelligence,
and bodily.
b. Learning and Students’ Perception in TOEFL
TOEFL learning is a course that teaches all the subjects of
TOEFL. Some of TOEFL in Indonesia used PBT version. TOEFL
PBT encompasses three competencies, that are divided to three
section, they are known as listening, structure and written
expression, and reading. The methods in learning TOEFL must be
concerned with those three competences.
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There are some factors which affect he succesful of
students’ achievements in getting knowledge. According to Brown
(2000:20) the principles are students’ motivation and teacher’s
strategies. Therefore the researcher wants to analyze the students’
perception in TOEFL.
B. Prevoius Study
The writer will show the previous study that is in line with this
research. The first is from international journal entittled Listening
Comprehension Difficulties Encountered by Students in Second Language
Learning Class, written by Mustafa Azmi Bingol MA, c Behcet Celik Ph.
D., c Naci Yildiz, Ph. D., Cagri Tugul Mart MA.(2014). They are from
Ishik University. The finding of the research is in teaching English as a
second language the teacher should teach the right listening strategy for
the students. There is not the most suitable method to teach the varieties of
students. But the teacher have to find the factors that may influence the
students’ listening comprehension. Then the teacher may offer the students
to complete different types and activities. Listening tasks must be involve
progress for fundamental to more complex as the student obtain in
language ability.
The second is entittledAn Analysis of EFL Students’ Difficulty in
The TOEFL Structure and Written Expression Section. This thesis is
written by Munadia (2016). The result of the study is the researcher found
that the students faced the difficulties in some elements of grammar in the
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structure and written expression : reduced verb, the use of verb parralelism,
subject verb agreement, and relative clause. The factor influincing the
difficulties come from four factors : lack of grammar skill, lack of
vocabulary mastery, easily distracted, and less practice.
The third previous study is written by Aini Ainur Rohmah (2004),
entittled An Analysis on The Students’ Grammatical Errors in The TOEFL
Test. This thesis is about students’ difficulties to complete structure
section of the TOEFL. The result show that on the average is more than
40% of students made error in the nine skills of structure and written
expression areas, where the highest frequency of error is made in the verb
ageement, tense, and form item (22, 22%). It means that word form is the
most difficult item than others which needs more emphasis and attention
in teaching learning process.
The last previous study is Revealing Students’ Listenig
Comprehension difficulties and Strategies in Intermediate Listening Class,
written by Agnes Lestyo Rini (2017). This result of this reseaech showed
that the students had difficulties in listening comprehension and stategies
to overcome it. The difficulties involved the vocabulary, speed of speech,
accent, pronounciation, condition of class, concentration, and motivation.
Besides the strategies were using media as the learning tool and scanning
the question before listening. The strategies could help the students to
overcome some the students’ difficulties.
45
CHAPTER III
REASERCHMETHODOLOGY
In this chapter, the researcher will present in details of the methodology
used in this study. It is divided into several sub chapters. They are design of study,
instruments of study, place and time of the research, source of data, technique of
collecting data, technique of analyzing data and trustworthinness.
A. Research Design
In this research the researcher uses descriptive qualitative method.
Qualitative research is describe and interpret about events, conditions, or
situations of the present. According to Denzin & Lincoln (1994:2) states
that qualitative research is multimethod in focus, involving an interpretive,
naturalistic oncoming to its subject matter. This means that qualitative
research study things in their natural settings, attempting to make sense of,
or interpret phenomenon in terms of the meaning people bring to them.
Further, Miles et al (2014:9) states that Qualitative research is
conducted through intense or longstanding contact with participants in a
naturalistic setting to investigate the everyday and/or exceptional live of
individuals, groups, societies, communities, and organizations. Qualitative
research, as a set of interpretive practices, privileges no single
methodology over any other. As a site of discussion, or discourse,
qualitative research is difficult to define clearly. It has no theory, or
paradigm, that is distinctly its own (Denzin & Lincoln, 1994:3).
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In this research, the researcher describe the difficulties and the
strategies overcome by non English Department students in listening
section at ELTI Surakarta.
B. The Instrumen of The Study
The key instrument of the study is the researcher. In gatherig the
data the researcher use some supporting tools they are, recording,
interview guide, and questionnares. But the mainly instrument is still the
researcher herself.
C. Place and Time of the Research
The research was conducted at a institution named ELTI Surakarta.
It located at Jl. Sam Ratulagi 12 B Manahan, Surakarta. ELTI is
abbreviation from English Language Training International. It is an
institution that was established in Jakarta in 1981, then opened a branch in
Yogyakarta in 1984 and continued to several cities in Indonesia. In 1989
ELTI was joined Kompas Gramedia. On June 9, 2011 ELTI Gramedia
launched the ELTI Franchise program for the development of its business.
ELTI Gramedia is committed to being an English language education
institution that provides a variety of qualified English language education
programs using communicative and interactive teaching methods, and has
been tested.
The programs from ELTI Gramedia include programs for children:
Kindergarten, English for Children, and English for Kids, programs for
teenagers: English for SLTP Students and General English for Senior High
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School, programs for adults: English for Active Communication and
Speaking Club, and programs for specific needs (English for Specific
Purposes): Business English (BE), TOEFL (R) Preparation, TOEIC
Preparation, and English for Job Hunting (EJH). In 2013, ELTI Gramedia
opened the Academic English program and IELTS Preparation in
collaboration with a language institution from the University of
Technology Sydney, Australia named UTS: Insearch. The Academic
English Program helps students prepare themselves for universities abroad
such as; Australia, Canada, United States, United Kingdom, Singapore, etc.
(website elti.co.id). The researcher collected the data from March to April
2019.
D. Source of The Data
The source of the data in this research include
informants.Informant is considered as a person who gives information and
knowledge about something that will be studied. In other words, informant
is a person who becomes the source of the data. In this research, the
informants were the students who join TOEFL preparation. There are 13
students of TOEFL preparation class.
E. Subject of The Research
The subjects of the research are a class contain 13-15 non-English
department students of TOEFL preparation class at ELTI Surakarta.
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F. Technique of Collecting The Data
The writer used a qualitative research. The qualitative research has
a descriptive analyzing method. The qualitative descriptive attempt to
describe and interpret the result of data. Meanwhile, Yin (2003:103)
mentioned that the sources of evidence used as a focus for data collecting
of case study included;
1. Documentation
2. Archival records
3. Interviews
4. Direct observations
5. Participant observations
The writer use some techniques in completing the data and to get
the authentic data as follow:
a. Interview
Interview has an important role to strengthen the research
evidence beside documentation or questionnaire, because by making
the interview the researcher can get more factual information from the
informants. In other words, interview has an essential source of
information for the case study.
Generally, in a case study research, the researchers used
interview model of open-ended interview. This case has been
described by Yin that the researcher can ask respondents about the
facts of an event besides their opinion about the event which is occur
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there (Yin, 2003:103-109). In some situations, the researcher could ask
even the respondents be able to delve their own opinion on certain
events and can use these propositions as a basic for further research
From these explanations, the writer does the interview to get the
complete data about the ability of students of listening section in
TOEFL test and their barriers in listening comprehension, also the
strategies overcame by the students in listening section.
b. Questionnaire
In this research the writer using Questionnaire. Questionnaire
include open-ended and close-ended questions. The purpose for
mixing of both close-ended and open-ended response are the former is
easier to collate and analyze, the responses provide more flexibility, so
that the respondent can give more accurate answer based on their
experiences. The close questionnare is used to ask the students’
peception in the probem of listening based on two theories, they are
from Deborah Philips (2001) and Bingol et al (2014) and also to
answer the second problem which the most problem that is faced by
the students.
G. Technique for Analyzing Data
In analyzing the data, the researcher usesupdated matrix analysis
from Miles and Huberman that explain the analysis as consisting of three
concurrent flows of activity: Data Condensation, Data Display, and
Conclusion Drawing and Verifying (Miles & Huberman, 2014 ).
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a. Data Condensation
Data condensation refers to process of selecting, focusing,
simplifying, abstracting, and transforming the data that appear in the full
corpus of written up field notes, interview, transcripts, documents, and
other empirical materials. By condensing make the data stronger.
1) Selecting
According to Miles and Huberman (201 : 18), the researcher
have to do act selectively in determining the the more important
dimension, the more meaningful relations, and as the consitency, what
are the informations that is got and collected.
2) Focusing
The focusing data is the form of pre analysis. In this section the
researcher focusing on the data that is have relation with the problem
statement. This section is continuing of selection process. The
researcherlimited the data based on the problem statement.
Data
Collection
Data
Display
Data
Condensation
Conclusions :
drawing/verify
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3) Abstracting
An effort to make conclussion about the essence, statement that
need to be mantained so that they remain in them. On this process the
collected data will be evaluated, especially that is collected and related
with the quality and quantity of the data.
4) Simplifying and Transforming
The next process is smpifying and transforming the data in the
some ways, through rigorous selection, summary or brief descripton,
classifying data in the large contexts and so on. For simplifying the
data the researcher collect the data in every process and social context.
b. Data display
Display of the data is a description of the data. Data display is
defined as an organized, compressed assembly of information that permits
conclusion drawing and/or action taking, is a second, inevitable, part of
analysis. The resarcher typically needs to see a reduced set of data as a
basis for thinking about its meanings.
c. Conclusion drawing and verification
The last step is conclusion drawing and verification that involve
the researcher in interpretation: drawing meaning from displayed data.
From the start of data collection, the qualitative analysis is beginning to
decide what things mean, is nothing regularities, patterns, explanations,
possible configurations, casual flows, and prepositions. The range of
tactics used appears to be large, ranging from the typically and wide use of
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comparison/contrast, noting of patterns and themes, clustering, and use of
metaphors to confirmatory tactics such as triangualtion, looking for
negative cases, following up surprises, and checking results with
respondents (Miles & Huberman, 2014). Based on the technique above the
researcher did some steps in analyzing the data that were related with the
problems. The researcher interpreted the data taken and then made a
conclusion.
H. Trustworthiness
According to Denzin (1970:297) defines triangulation is a
combination of the various methods used to study phenomena that have
different perspectives. The Denzin’s concept is used by qualitative
research in various fields. Triangulation includes four kinds: method
triangulation, inter-researcher triangulation, data sources triangulation and
theory triangulation. The followings are the description of the four types of
triangulation:
1. Method triangulation refers to the use of more than one method for
gathering data. As is known in qualitative research, the researcher
obtains data from interviews, observations, and documents to obtain
valid data.
2. Inter-researcher triangulation is done by using more than one
researcher in data collection. This technique is recognized to enrich the
in-depth knowledge.
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3. Data sources triangulation gathers the data with some strategies. For
example, besides using interview and observation, researcher can use
participant observation, written documents, historical document and
image or photo.
4. Theory triangulation is comparing the formulation of the information/
thesis statement of relevant theoritical perspectives to avoid individual
bias of the researcher on the finding or conclusion generated. In
addition, theory triangulation can increase the depth of understanding
if the research data are able to dig deep theoretical knowledge on the
results of the data obtained.
In this research, the researcher used theoretical triangulation in
validity of the data. The method triangulation the researcher compared
theories in analyzing the data after research.
The Researcher also used expert judgement to check the validity of
the questionnare data. According to Benini et al (2017:5) stated that when
experts give their opinion in a context of making decision, these become
expert judgement. In this research the researcher conducting the list of
questionnare and the validator check and give the rater of the questionnare
one by one. The validator of the questionnare was a lecturer of Culture and
Language Faculty of IAIN Surakarta. He isWildan Mahir Muttaqin, M. A.
TESL. who comprehended about listening difficulties in TOEFL test
especially in listening. He is also as Academician and a tutor of Pusat
Pengembangan Bahasa (P2B) IAIN Surakarta.
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CHAPTER IV
RESEARCH FINDING AND DISCUSSION
In this chapter the researcher would like to analyze the classify data
concerning with the problem statement stated in chapter 1. Therefore the
report is divided into two parts. They are research finding and discussion.
Research finding reports the fact faced by the the researcher and discussion
represented in the theories from the expert compared with the fact in the field.
A. Research Finding
The researcher is going to explain the data resulted from the
questionnare and interview given to the students who join TOEFL
preparation test at ELTI Surakarta. The data is gained from questionnare
and interview. The researcher would like to ask the students’ perception of
problem in TOEFL skill especially in listening section by Deborah Philips.
There are 27 skills that create by Deborah Phillips (2001) some of them
are focus on the last line, guess the question who, what, when, where,
differentiate the synonym, etc.and the another theory according to Bingol
et al (2014) there are seven difficulties in listening namely ; quality of
recorded material, cultural differences, accent, unfamiliar vocabulary,
lenght and speed of listening, physical condition and lack of concetration.
The researcher showed the data for the research. The researcher would
describe the data in other to make it easy to be analyzed. The following
section will describe the result of the investigation by conducting
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interviews and questionnares to become reinforcement for the accuracy of
the study which are followed by finding and discussion.
1. How is the students’ perception of listening section problem for
TOEFL when they did the test?
The researcher would showed the data from the questionnare
about the students’ perception of listening problem for TOEFL. The
researcher also make the classification of the problem. The researher
used the close and open ended questionnare to enrich the data.
a. The Data From Close Questionnare
The researcher showed the data from questionnare about
the perception of the students in listening problem for TOEFL
preparation. The researcher used the theory from Deborah Philips
(2001) and Bingol et al (2014).
Table 4.1
The Questionnare Result of Students’ Perception in Listening for
TOEFL
NO Pernyataan Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
n
ya
S
el
al
u
1. Saya megalami kesulitan dalam memahami
short conversation pada baris terakhir
0 5 5 3 0
0% 38,4% 38,4%
23,07
%
0%
2. Saya merasa kesulitan menemukan
sinonim (kata yang sama maknanya)
dalam short conversation
0 0 10 3 0
0% 0% 76,9%
23,07
%
0%
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NO Pernyataan Kesulitan
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3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti
0 2 6 3 2
0% 15,3% 46,1%
23,07
%
15,3%
4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation
0 6 0 7 0
0% 46,1% 0% 53,8% 0%
5. Pada short dialogue, saya merasa
kesulitan dalam memahami kalimat pasif
ketika menjawab petanyaan siapa dan apa
0 3 5 4 1
0% 23,07
%
38,4% 30,7% 7,6%
6. Saya merasa kesulitan dalam
mengidentifikasi siapa dan apa pada
kalimat dengan kata benda jamak
0 4 5 4 0
0% 30,7% 38,4% 30,7% 0%
7. Saya merasa kesulitan dalam
mendengarkan ekspresi negatif
0 3 6 4 0
0%
23,07
%
46,1% 30,7% 0%
8. Saya merasa kesulitan dalam
mendengarkan ekspresi negatif ganda
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
9. Saya merasa kesulitan dalam
mendengarkan ekspresi semi negatif
0 2 6 5 0
0% 15,3% 46.1% 38,4% 0%
10. Saya merasa kesulitan dalam
mendengarkan bentuk negatif yang
dipadukan dengan penanda komparatif
0 0 6 7 0
0% 0% 46,1% 53,8% 0%
11. Saya merasa kesulitan dalam
mendengarkan ekspresi yang bermakna
menyetujui
0 6 5 2 0
0% 46,1% 38.4% 15,3% 0%
12. Saya merasa kesulitan dalam
mendengarkan ekspresi yang menyatakan
ketidakpastian dan saran
0 5 5 3 0
0% 38,4% 38,4%
23,07
%
0%
13. Saya merasa kesulitan dalam
mendengarkan ekspresi empati yang
menggambarkan kejutan
0 5 7 1 0
0% 38,4% 53,8% 7,6% 0%
14. Saya merasa kesulitan dalam
mendengarkan keinginan yang tidak
kesampaian (eg. I wish I could)
0 4 7 2 0
0% 30,7% 53,8% 15,3% 0%
NO Pernyataan Kesulitan
T
id
ak
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er
n
ah
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n
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n
ya
S
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al
u
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15. Saya merasa kesulitan dalam
mengidentifikasi kondisi yang bertolak
belakang dengan kondisi sesungguhnya
0 2 6 5 0
0% 15,3% 46,1% 38,4% 0%
16. Saya merasa kesulitan dalam
mengidentifikasi kata kerja bentuk past
dan participle
0 3 7 3 0
0%
23,07
%
53,8%
23,07
%
0%
17. Saya merasa kesulitan dalam
mengidentifikasi idiom
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
18. Saya merasa kesulitan dalam
mengantisipasi topik percakapan
0 7 4 2 0
0% 53,7% 30,7% 15,3% 0%
19. Saya merasa kesulitan dalam
mengantisipasi pertanyaan dari long
conversation
0 3 5 3 2
0%
23,07
%
38,4%
23.07
%
15.3%
20. Saya merasa kesulitan dalam menentukan
topik percakapan
0 5 4 4 0
0% 38,4% 30,7% 30,7% 0%
21. Saya merasa kesulitan dalam
menyimpulkan tentang siapa, apa, dan
dimana percakapan berlangsung
0 5 6 2 0
0% 38,4% 46,1% 15,3% 0%
22. Saya merasa kesulitan dalam
mencocokkan alternatif jawaban dengan
menyimak teks lisan urut dari awal hingga
akhir
0 1 5 6 1
0% 7,6% 38,4% 46,1% 7,6%
23. Saya merasa kesulitan dalam
mengantisipasi topik pembicaraan
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
24. Saya merasa kesulitan dalam
mengantisipasi pertanyaan dalam
pembicaraan
0 1 10 1 1
0% 7,6% 76,9% 7,6% 7,6%
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation
0 2 6 5 0
0% 15,3% 46,1% 38,4% 0%
NO Pernyataan Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
n
ya
S
el
al
u
26. Saya merasa kesulitan dalam
menyimpulkan siapa, apa, kapan, dan
dimana dalam long conversation
0 4 6 2 1
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0% 30,7% 46,1% 15,3% 7,6%
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks
lisan urut dari awal hingga akhir
0 2 7 3 1
0% 15,3% 53,8%
23,07
%
7,6%
28. Kualitas dari sistem suara kurang baik
sehingga membuat saya merasa sulit
mendengarkan
0 6 3 4 0
0% 46,1%
23,07
%
30,7% 0%
29. Karena perbedaan budaya saya merasa
sulit membayangkan apa yang sedang
dibicarakan
0 1 8 3 1
0% 7,6% 61,5%
23,07
%
7,6%
30. Karena aksen yang berbeda saya merasa
sulit dalam menangkap informasi
0 3 9 1 0
0%
23,07
%
69,2% 7,6% 0%
31. Saya merasa kesulitan ketika mendengar
kosa kata yang tidak familiar
0 1 6 6 0
0% 7,6% 46,1% 46,1% 0%
32. Audio yang terlalu cepat membuat saya
merasa sulit menangkap tentang apa yang
dibicarakan
0 1 9 1 2
0% 7,6% 69,2% 7,6% 15,3%
33. Saya mempunyai masalah pada
pendengaran saya sehingga kurang
mendengar apa yag sedang dibicarakan
ketika berada pada urutan belakang
3 6 3 1 0
23,07
%
46,1%
23,07
%
7,6% 0%
34. Suasana kelas yang kurang kondusif
membuat saya kehilangan konsentrasi
ketika mendengarkan
2 2 3 4 2
15,3% 15,3%
23,07
%
30,7% 15,3%
Total 5 106 201 116 14
59
The questionnare number 1-3 is about the problem in short
conversation.
Table 4.2
The Students’ Perception of Problem in Short Conversation
NO Pernyataan Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
n
ya
S
el
al
u
1. Saya megalami kesulitan dalam memahami
short conversation pada baris terakhir
0 5 5 3 0
0% 38,4% 38,4%
23,07
%
0%
2. Saya merasa kesulitan menemukan
sinonim (kata yang sama maknanya)
dalam short conversation
0 0 10 3 0
0% 0% 76,9%
23,07
%
0%
3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti
0 2 6 3 2
0% 15,3% 46,1%
23,07
%
15,3%
The first problem students have is difficult in short conversation
focus on the last line with 38,4% seldom and often 23,07% is usually. In
fact this skill benefit for the students to memories the sentence. It is can
add the students’ vocabulary automatically. The second problem is still
about short conversation, the problem is finding the synonym with 76,9%
oftenand 23,07% usually. In this part the students difficult to choose
answer with synonym. The precentage of this part is very high because
this skill is often faced by the students because of lack of vocabulary. The
third problem is avoid in similar sound. The students have difficulties in
answering the question with the similar sound with 15,3% seldom, 46,1%
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often, 23,07% usually, and 15,3% always. even though the similar sound is
not the answer, they often get cought up in that question.
Table 4.3
The Students’ Perception of Problem in Short Dialogue
NO Pernyataan Kesulitan
T
id
ak
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er
n
ah
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n
g
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n
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4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation
0 6 0 7 0
0% 46,1% 0% 53,8% 0%
5. Pada short dialogue, saya merasa
kesulitan dalam memahami kalimat pasif
ketika menjawab petanyaan siapa dan apa
0 3 5 4 1
0% 23,07
%
38,4% 30,7% 7,6%
6. Saya merasa kesulitan dalam
mengidentifikasi siapa dan apa pada
kalimat dengan kata benda jamak
0 4 5 4 0
0% 30,7% 38,4% 30,7% 0%
The table number 4-6 about who, what, where in short dialogue.
There are four problems in this part. They are, draw conclussion about
who, when, where with 46,53% seldom and 53,8% usually. The students
are difficult to make prediction who is in talk, when the talk, and where
the talk happen. The next is listen who and hat in passive. The students’
perception in this part are 23,07% seldom, 38,4% often, 30,7% usually,
and 7,6% always. In this part the students is difficult to answer the
question with Passive about who and what in short dialogue. The next is
listen who and what with multiple nouns in precentage 30,7% seldom,
38,4% often, and 30,7% usually. The students usually have difficulties in
identifying who and what in the multiple nouns.
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Table 4.4
The Students’ Perception of Problem in Short Dialogue About Negatives
NO Pernyataan Kesulitan
T
id
ak
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n
ah
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n
g
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g
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n
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S
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7. Saya merasa kesulitan dalam
mendengarkan ekspresi negatif
0 3 6 4 0
0%
23,07
%
46,1% 30,7% 0%
8. Saya merasa kesulitan dalam
mendengarkan ekspresi negatif ganda
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
9. Saya merasa kesulitan dalam
mendengarkan ekspresi semi negatif
0 2 6 5 0
0% 15,3% 46.1% 38,4% 0%
10. Saya merasa kesulitan dalam
mendengarkan bentuk negatif yang
dipadukan dengan penanda komparatif
0 0 6 7 0
0% 0% 46,1% 53,8% 0%
The next part is students’ perception about negatives in short
dialogue number 7-10. The first problem is about listen for negative
expression with the precentage 23,07% seldom, 40,1% often, 30,7%
usually. In this skill the students feel difficult to hear te negative
expression, it usually contains positive statement with the opposite
meaning. The next is listen for double negative expression with 15,3%
seldom, 53,8% often, and 30,7% usually. The students difficult to catch
what the speaker say , for example “I’m not dissapointed” it means he or
she excited. The next is listen for almost negative expression with 15,3%
seldom, 40,1% often, and 38,4% usually. The students have difficulty in
intepreting the meaning of alost negative expression. Then the students
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difficult to listen negative form combine with comparative markers ith the
precentage 40,1% often and 38,4% usually.
Table 4.5
The Students’ Perception of Problem in Short Dilogue About
Function
NO Pernyataan Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
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g
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n
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S
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11. Saya merasa kesulitan dalam
mendengarkan ekspresi yang bermakna
menyetujui
0 6 5 2 0
0% 46,1% 38.4% 15,3% 0%
12. Saya merasa kesulitan dalam
mendengarkan ekspresi yang menyatakan
ketidakpastian dan saran
0 5 5 3 0
0% 38,4% 38,4%
23,07
%
0%
13. Saya merasa kesulitan dalam
mendengarkan ekspresi empati yang
menggambarkan kejutan
0 5 7 1 0
0% 38,4% 53,8% 7,6% 0%
The next part is about function in short dialogue number 11-13, the
first problem is students difficult to the expression of agreement with
40,1% seldom, 38,4% often, and 15,3% usually. The students is not
familiar about what th speaker say. Then, the students difficult to listen the
expression of uncertainty and suggestion with 38,4% seldom, 38,4% often,
and 23,07% usually. Because of the different culture between English and
Indonesia make the students difficult to imagine the situation. Then, the
students difficult to listen the expression of empatic and surprise with
38,4% seldom, 53,8% often, and 7,6 usually.
Table 4.6
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The Students’ Perception of Problem in Short Dilogue About
Contrary Meaning
NO Pernyataan Kesulitan
T
id
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ah
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n
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14. Saya merasa kesulitan dalam
mendengarkan keinginan yang tidak
kesampaian (eg. I wish I could)
0 4 7 2 0
0% 30,7% 53,8% 15,3% 0%
15. Saya merasa kesulitan dalam
mengidentifikasi kondisi yang bertolak
belakang dengan kondisi sesungguhnya
0 2 6 5 0
0% 15,3% 46,1% 38,4% 0%
The next part is about contrary meaning number 14-15. The first
problem is the students difficult to listen the desires that are not
accomplished with 30,7% seldom, 53,8% often, 15,3% usually. Then, the
students difficult to indentify the contrary condition with the true condition.
Table 4.7
The Students’ Perception of Problem in Short Dilogue About Idiomatic
Language
NO Pernyataan Kesulitan
T
id
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n
ah
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n
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16. Saya merasa kesulitan dalam
mengidentifikasi kata kerja bentuk past
dan participle
0 3 7 3 0
0%
23,07
%
53,8%
23,07
%
0%
17. Saya merasa kesulitan dalam
mengidentifikasi idiom
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
The questions number 16-17 about idiomatic language, the
students are difficult in identify two and three part verb with 23,07%
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seldom, 53,8% often, 53,8% usually. This is difficult to students because
the addition of the particle changes the meaning of the verb in idiomatic
way. The next is thestudents difficult to listen for idiom with 15,3%
seldom, 53,8% often, 30,7% usually.
Table 4.8
The Students’ Perception of Problem in Long Conversation
NO Pernyataan Kesulitan
T
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18. Saya merasa kesulitan dalam
mengantisipasi topik percakapan
0 7 4 2 0
0% 53,7% 30,7% 15,3% 0%
19. Saya merasa kesulitan dalam
mengantisipasi pertanyaan dari long
conversation
0 3 5 3 2
0%
23,07
%
38,4%
23.07
%
15.3%
20. Saya merasa kesulitan dalam menentukan
topik percakapan
0 5 4 4 0
0% 38,4% 30,7% 30,7% 0%
21. Saya merasa kesulitan dalam
menyimpulkan tentang siapa, apa, dan
dimana percakapan berlangsung
0 5 6 2 0
0% 38,4% 46,1% 15,3% 0%
22. Saya merasa kesulitan dalam
mencocokkan alternatif jawaban dengan
menyimak teks lisan urut dari awal hingga
akhir
0 1 5 6 1
0% 7,6% 38,4% 46,1% 7,6%
Then, the next part is about long conversation number 18-22. The
students difficult to anticipate the topic in the long conversation with
53,8% seldom, 30,7% often, and 15,3% usually. The next the students
have difficulty in anticipate the question of long conversation with 23,07%
seldom, 38,4% often, 23,07% usually, and 15,3% always. In the
answerersheet of the students have mention the answer. The students must
understand the answer first. The next is students difficult in determine the
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topic of long conversation with 38,4% seldom, 30,7% often, 30,7%
usually. The next is students difficult to make a conclussion about who,
what, when, and wher in long conversation with 38,4% seldom, 40,1%
often, 15,3% usually. Then, the students difficut to listen for answer in
order with 7,6% seldom, 38, 4% often, 40,1% usually and 7,6 % always.
Table 4.9
The Students’ Perception of Problem in Long Talks
NO Pernyataan Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
n
ya
S
el
al
u
23. Saya merasa kesulitan dalam
mengantisipasi topik pembicaraan
0 2 7 4 0
0% 15,3% 53,8% 30,7% 0%
24. Saya merasa kesulitan dalam
mengantisipasi pertanyaan dalam
pembicaraan
0 1 10 1 1
0% 7,6% 76,9% 7,6% 7,6%
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation
0 2 6 5 0
0% 15,3% 46,1% 38,4% 0%
26. Saya merasa kesulitan dalam
menyimpulkan siapa, apa, kapan, dan
dimana dalam long conversation
0 4 6 2 1
0% 30,7% 46,1% 15,3% 7,6%
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks
lisan urut dari awal hingga akhir
0 2 7 3 1
0% 15,3% 53,8%
23,07
%
7,6%
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The next part is long talks number 23-27. Here there are five skills.
The first is the students have difficulty in anticipate the topic of long talks
with the precentage 15,3% seldom, 53,8% often, and 30,7% usually. The
next, the students have difficulty in anticipate thequestion in long talks
with 7,6% seldom, 76,9% often, and 7,6% usually. The next difficulty in
determine the topic of long talks with 30,7% seldom,40,1% often, and 38,
4% usually. The next, difficult in draw the conclussion about what, who,
when, and where in long talks with the precentage 15,3% seldom , 53,8%
often, 23,07% usually, and 7,6% always. The conclussion is all the
problem in listening can be classified to cutural problem. Because the
culture is very influence the understanding for the material.
Table 4.9
The students’ perception of problem according to Bingol
28. Kualitas dari sistem suara kurang baik
sehingga membuat saya merasa sulit
mendengarkan
0 6 3 4 0
0% 46,1%
23,07
%
30,7% 0%
29. Karena perbedaan budaya saya merasa
sulit membayangkan apa yang sedang
dibicarakan
0 1 8 3 1
0% 7,6% 61,5%
23,07
%
7,6%
30. Karena aksen yang berbeda saya merasa
sulit dalam menangkap informasi
0 3 9 1 0
0%
23,07
%
69,2% 7,6% 0%
31. Saya merasa kesulitan ketika mendengar
kosa kata yang tidak familiar
0 1 6 6 0
0% 7,6% 46,1% 46,1% 0%
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32. Audio yang terlalu cepat membuat saya
merasa sulit menangkap tentang apa yang
dibicarakan
0 1 9 1 2
0% 7,6% 69,2% 7,6% 15,3%
33. Saya mempunyai masalah pada
pendengaran saya sehingga kurang
mendengar apa yag sedang dibicarakan
ketika berada pada urutan belakang
3 6 3 1 0
23,07
%
46,1%
23,07
%
7,6% 0%
34. Suasana kelas yang kurang kondusif
membuat saya kehilangan konsentrasi
ketika mendengarkan
2 2 3 4 2
15,3% 15,3%
23,07
%
30,7% 15,3%
The questionnare number 28-34 the researcher use the theory from
Bingol et al (2014) in the international journal. There are seven
classifications of problem in listening. The first is about the quality of
recorded material. The students difficult to listen the question because of
the quality of the material with 46,1% seldom, 23,07% often, and 30,7%
usually. The researcher classified in the situational problem. The next is
cultural differences with 7,6% seldom, 61,5% often, 23,07% usually, and
7,6% always. Because of the different culture, the students difficult to
imagine what happen in the audio.
The next difficulty is accent with 23,07% seldom, 69,2% often,
7,6% usually . Beside the pronounciation of native speaker the accent also
influence the difficulty of the students. Then, difficult in listen unfamiliar
word with 7,6% seldom, 46,1% often, 46,1% usually, because of lack of
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vocabulary the students difficult to know the unfamiliar words. The next is
about the audio with 7,6% seldom, 69,2% often and 7,6% usually. The
audio is fastly, so the students can not follow the native speaker. The next
problem of students’ hearing with 23,07% never, 46,1% seldom, 23,07%
often, and 7,6% usually. some of students’ hearing sometimes get sick, so
they can not listen clearly. The last problem is about the situation of the
class with 15,3% never,15,3% seldom, 23,07% often, and 7,6% usually.
The table above shows the students’ perception in listening
problem faced by Non-English Department Students at ELTI Surakarta.
there are two factors that influence the perception according to Walgito,
they are external factor and internal factor. The researcher has been
classified in the bellow of the table. The clonclussion is the students’
perception about the problem of listening section show there are some
problem from external factor and some from internal factor. The internal
factor can be influenced by the ability of the students such as; the
intelligence, the problem of hearing, lack of concentration, the knowledge
from the students about listening, and etc. While the external factor are the
situation of the class, if in the class can not condusive, the students
difficult to hear the ausio clearly, the condition of students’ body, when
the students’ got some problems or sick the will lose their concentration to
focus in listeningsection.
The researcher using the theory of Deborah Philips, there are 27
skill strategies in TOEFL Test of Listening section. The researcher also
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uses the finding of the international journal written by Bingol et al. Beside
the cecklist questionnare the researcher also uses open-ended questionnare
to enrich the data.
b. The data from open questionnare
The researcher also find the other difficulties beside the theories
that have been used. There are some students who explain the other
difficulties, such as, their ears is strange to hear the conversation of native
speaker, less in read the answer choice, so that there are words that pass to
know the meaning and the student feel difficult to answer the question,
The result showed that:
The first student stated that the other difficulties is her ears strange
with the native speaker. The second students stated that, the other problem
beside the questionnare are lack of time in understanding the chooses of
answer when fulfilled the answer sheet, so that there are some unknown
and missed words. The third student stated that feel confused differentiate
the synonim and negative expression in listening.
2. Which is the most problem in listening for TOEFL that is faced by
the students?
The researcher will show the most problem in listening for TOEFL
that is faced by the tudents. From the table the result of questionnare
the researcher can see that the most problem that is faced by non-
English department students. The most problem are the second skill
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problem the students difficult tofind the synonim, because almost all of
the question used synoym. The result shows that there are 10 students
from 13 students who choose the answer “often”the precentage was 76,
9% . The second problem is skill 24 the students difficult to anticipate
the topicthe result shows that there are 10 students also who chose the
answer “often”. The precentage was 76,9% also. The third problem is
accent the precentage was 69,2%. The students dificult to catch the
information because the accent from the native speaker is different.
The forth problem is about the speed of the audio hit the precentage
69,2%. The students can not follow the speed of the speaker.
The researcher can make the conclssion that the most problem
often faced by the students are about differentiate the synonym in text ,
and anticipate the question from talks.
3. What are strategies that is used by the students to overcome the
difficulties?
The researcher would like showed the data from interview related
about the strategies that are applied by the students to overcome the
difficulties and then classified based on the theory of Bingol et al
(2014) about the difficulties.
There are three kinds of strategies, they are cognitive stategy,
metacognitive strategy, and socio-cultural strategy. The researcher will
make the classification of the strategy. First the researcher will ahow
the result of interview;
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The question is Bagaimana strategi yang anda gunakan dalam
menghadapi TOEFL test?
a. The first student,
Kalau dari saya sendiri ini yang saya baru laksanain karena ini
kan juga baru pertama kali test TOEFL jadi baru tau strategi nya
tu mungkin harus fokus ya, yang pertama itu fokus, dilarang
nyonto, kalau bisa kita setiap harinya juga nambah kosa kata -
kosa kata baru misalkan hari ini banyak kosa kata baru kita tulis,
nanti dirumah kalau bisa dihafalkan lagi.(Interview with Ms. Fitria
Nur C. on 30th April 2019)
b. The second student,
Kalau itu saya rasa seiring berjalannya waktu juga bisa lah jawab,
banyak, apa ya, katanya sih banyak nonton film luar, kan kita tahu
cara dia, apa ya, ekspresinya mungkin, terus dari lagu juga bisa,
itu aja sih yang saya tahu, selebihnya belum tahu. (Interview with
Ms. Padma Widyantari on 30th April 2019)
c. The third student,
Untuk saya sendiri lebih kepada sering mempelajari buku dari
ELTI, dari buku itu saya pelajari ada soal kayak gitu ngadepinnya
bagaimana. Sering buat mendengarkan kosa kata bahasa inggris
sih tapi cara pronounciationnya. (Interview with Mr. M. Alan Nur
on 30th April 2019)
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d. The forth student stated that,
Klau strategi nya pertama memang setlah apa ya beberapa kali
pertemuan di sini memang oh tenyata gini gini gini, selama ini
sesuai dengan yang selama ini saya pahami ternyata ada beberapa
yang selama ini aku pahami itu berbeda nggak bener gitu jadi,
cukup membantu apa yang diberikan sama ELTI, kuncinya juga
harus sering sering listening, dengan sering-sering listening kita
jadi tahu pengucapan ini seperti ini, kalau misal digabungkan
seperti apa, jadi mempermudah kita nangkep apa yang
dibicarakan oleh speakernya. Belajar percakapan bahasa
Inggris.(Interview with Ms. Khoirunnisa 30th April 2019)
e. The last student stated that,
Banyak – banyak verb, kemudian kita cari cara bacanya gimana,
terus biasakan kita untuk mendengarkan kata-kata yang baru,
kemudian aku biasanya kalau dapat kata-kata yang baru itu
biasanya dengerin postphone kayak di youtube ataupun audio
sekarang banyak, kemudian di internet juga banyak misalnya ada
yang menyediakan dokumen berisi dengan audionya jadi kan kita
bisa download free kan itu, nanti kita bisa buat belajar. (Interview
with Ms. Dwi Fajri on 30th April 2019)
The researcher conducting the interview to know what are the
strategies used by the students to overcome the problem of TOEFL test
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especially in listening section. In doing the interview with about 5 students
who join the TOEFL preparation test the researcher gave the the question
related to the strategies that is used by the students. After theresearcher
finished the interview the researcher found some strategies that is used by
the students to overcome the problem and then the researcher make
classification of the strategies according to Bingol et al (2014).
Table 4.10
The Classification of Strategies according to Bingol et al (2014)
No. Strategies by the students
Classification
of Strategies
Explanation
1. Kalau dari saya sendiri ini yang
saya baru laksanain karena ini
kan juga baru pertama kali test
TOEFL jadi baru tau strategi
nya tu mungkin harus fokus ya,
yang pertama itu fokus, dilarang
nyonto, kalau bisa kita setiap
harinya juga nambah kosa kata -
kosa kata baru misalkan hari ini
banyak kosa kata baru kita tulis,
nanti dirumah kalau bisa
dihafalkan lagi.(Fitria Nur C,
2009,04, 30)
Metacognitif
and Cognitive
Strategy
The metacognitif strategy
that stated by the student
are first is plan, in the
sentence mungkin harus
fokus yashewill try to focus,
and then monitor, kalau
bisa kita setiap harinya
juga nambah kosa kata -
kosa kata barushe will
monitor herself to enrich
vocabulary, then asses
herself to write new
vocabularies. The cognitive
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strategy, she will memorize
the vocabularies
2. Kalau itu saya rasa seiring
berjalannya waktu juga bisa lah
jawab, banyak, apa ya, katanya
sih banyak nonton film luar, kan
kita tahu cara dia, apa ya,
ekspresinya mungkin, terus dari
lagu juga bisa, itu aja sih yang
saya tahu, selebihnya belum
tahu.(Padma Widyantari,
2009,04, 30)
Metacognitive
Strategy
The plan, banyak nonton
film luarin this sentence the
student will watching
english movie more, then
the monitor, cara dia, apa
ya, ekspresinya mungkin,
terus dari lagu juga
bisa,after make a plan she
monitor herself. Then asses,
seiring berjalannya waktu
juga bisa lah jawab,in this
case she will asses themself
to answer the question.
3. Untuk saya sendiri lebih kepada
sering mempelajari buku dari
ELTI, dari buku itu saya pelajari
ada soal kayak gitu ngadepinnya
bagaimana. Sering buat
mendengarkan kosa kata bahasa
inggris sih tapi cara
pronounciationnya.(M. Alan
Metacognitif
Strategy
The plan, sering
mempelajari buku dari
ELTI, the student will learn
the book from institution.
The monitor, Sering buat
mendengarkan kosa kata
bahasa inggris,, in this case
he will monitor his
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Nur, 2019, 04, 30) progress, then asses, buku
itu saya pelajari ada soal
kayak gitu ngadepinnya
bagaimana.He will try
answer the question from
listening
4. Klau strategi nya pertama
memang setlah apa ya beberapa
kali pertemuan di sini memang
oh tenyata gini gini gini, selama
ini sesuai dengan yang selama
ini saya pahami ternyata ada
beberapa yang selama ini aku
pahami itu berbeda nggak bener
gitu jadi, cukup membantu apa
yang diberikan sama ELTI,
kuncinya juga harus sering
sering listening, dengan sering-
sering listening kita jadi tahu
pengucapan ini seperti ini, kalau
misal digabungkan seperti apa,
jadi mempermudah kita nangkep
apa yang dibicarakan oleh
Metacognitive
Strategy
Metacognitif strategy, the
first is plan, Sering buat
mendengarkan kosa kata
bahasa inggris , Belajar
percakapan bahasa
Inggris.the student will
enrich vocabulary with
listen new words and try to
make conversation in
English. Then monitor
sering listening kita jadi
tahu pengucapan ini seperti
ini, kalau misal
digabungkan seperti apa,
jadi mempermudah kita
nangkep apa yang
dibicarakan oleh
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speakernya. Belajar percakapan
bahasa Inggris. (Khoirunnisa,
2019,04,30)
speakernya.in this case the
student able to feel the
progress of himself.
5. Banyak – banyak verb,
kemudian kita cari cara bacanya
gimana, terus biasakan kita
untuk mendengarkan kata-kata
yang baru, kemudian aku
biasanya kalau dapat kata-kata
yang baru itu biasanya dengerin
postphone kayak di youtube
ataupun audio sekarang banyak,
kemudian di internet juga
banyak misalnya ada yang
menyediakan dokumen berisi
dengan audionya jadi kan kita
bisa download free kan itu, nanti
kita bisa buat belajar. (Dwi
Fajri, 2019,04,30)
Metacognitive
Strategy
The plan is Banyak –
banyak verb, kemudian kita
cari cara bacanya gimana,
terus biasakan kita untuk
mendengarkan kata-kata
yang baru. The student will
enrich verbs and
vocabularies, the monitor is
kemudian aku biasanya
kalau dapat kata-kata yang
baru itu biasanya dengerin
postphone kayak di youtube
ataupun audio sekarang
banyak, kemudian di
internet juga banyak, she
will make habbit in
listening in other medias.
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According to the interview, there are some strategies that is used by
the students to overcome problem of TOEFL preparation test especially in
listening section, such as, most of them used the strategy that have been
learned in ELTI Surakarta. Some of them are the first time join TOEFL
Preparation course. Beside that to overcome the difficulties they will
enrich the vocabulary, often to listening English music or English movie.
They also search the references in internet or youtube, such as, audio,
online documents, etc. Beause all of the test takers are not from English
Education Department, so they have to study hard in learning foreign
language especially in Listening section. Beside they used the strategies
from ELTI, they are also used their own strategies.
B. Discussion
This section explains the discussion of the research result
concerning the research questions stated in chapter I. The question related
to the students perception of problem in listening according to Deborah
Philips (2003) and Bingol et al (2014), the most problem that is faced by
the students, and strategies overcome the problem.
1. Research Quaestion Number 1 :How is the students’ perception of
listening problem for TOEFL when they did the test?
Based on the result of the questionnare that have been shared to
the students , there are two factor which influence the perception, first
is internal factor and second is external factor. The researcher discuss
the result of questionnare. The it is stated that the first level of higher
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problem is synonim, the questionnare isthe students feel difficult to
find the synonym in the short conversationhit 76,9% with the
classification “often”, the researcher can infer why the students
because all of the skill of listening section used the synonim, the
question usually using the sentence “what does the man mean” or
“what does the woman mean” like that. Therefore in understanding the
expression of English both spoken - written and spoken - spoken need
to be emphasized. For example of TOEFL question is “the test runs
well” and the answer is “the test goes well”. Synonym that students
understand that have been learned from the teacher should be trained.
Here the students also have to enrich vocabulary so that they can find
the synonym of the question. It can be classified to internal factor,
because the students feel that they are lack of knowledge about English.
The second level of problem is because of the speed audio the
students difficult to catch the speakers’ meanhit the precentage 69,2%.
with the classification “often”. The first problem about accent, the
students felt diffucult to catch the information because of the accent of
the native speaker is different.According to Derwing (1998) too many
genres of accented speech would result in a significant reduction in
comprehension. Beside that according to Fan (1993) usually the ESL
or EFL listeners are used to their teacher’s accent or to standart the
variety of British or American English. The next problem about the
speed of audio, the speed of audio make the students confused what
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happen in the passage. When listening section the native was speak
fastly, the students sometimes can not follow the speed of the listening.
They sometimes focus on the answer to know the meaning first. It can
be classified to external factor.
The third level of problem is because of the different culture
the students can not imagine what happen in the talks,this problem hit
the precentage 61,5% with the classification “often”. In this case the
students difficult to imagine what the speaker say because of culture
differences (Bingol et all, 2014). According to Brown (1994) the
marriage between language and culture is indivisible. Because
Indonesia culture and English culture is very different.
The easiest level of problem in listening section is the students
feel difficult to identify what, wherw, when inshort conversation this
problem hit 0% with the classification is “often”. why this skill is
easiest, beacause the speaker has gave the students clues so that when
the students saw the chosen answer they will easy to guess the answer
basen on the talks. The question is called situational question where the
students can imagine about who is in the talks, when the talks happen
and where the place also, of course everyone can answer easily so that
the precentage just 0%.
The precentage of the problem which is often apear is hit
53,8% with the clasification “often”there are many problems in this
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precentage. It is the medium level of difficulty. For example the
students feel difficult to listen the expression of empathy which is
describe surprized,in this case the researcher can infer thatthe students
sometimes felt difficulties but sometimes not. Again, the next problem
is the students feel difficlt to listen expression of unfulfilled whises, for
example the man said, “are you coming to the party tonight?” Woman
said, “I wish I could” the question is “what does the woman mean?”
the students have to infer “she is not coming to the party”. In this
problem the students sometimes can infer what the speaker say. The
other problem is the students feel difficult to indentify the form of past
and participle. In this case the students difficult to identify past and
perect verb, moreover the past and perfect verb is irregular verb. The
students sometimes difficult in differentiate the word that have
irregular verb, for example wrote, road, and root. It is related to the
minimal pairs. The students have to understand about the theory of
minimal pairs.
The researcher shows in table 4.1 there are not students that are
answer “never” it means all of tehem have difficulties in listening, the
most answer are often and usually they have difficulties. Beside that,
they also not from English education background or people who like
English language but from the different major such as from psycology,
economi, and etc. So from that they do not use English frequently. In
indonesia English is foreign language, in line with this, the Undang
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Undang Republik Indonesia in the educational system number20
article 33 paragraph 3 year 2003, stated that foreign language can used
as language of instruction in a certain educational unit to support the
students’ foreign language skill. Every institution should make
learning English as a cumpolsory subject that should be studied (UURI,
2003 : 36).
2. Research Question Number II : Which is the most problem in
listening for TOEFL that is faced by the students?
From the result of the questionnare there were two problems in
listening fo TOEFL faced by the students.
a. Problem number 2 (See in table 4.1) in which there are 10 students
or 76,9% from 13 students that is joined TOEFL preparation class
have problem in found the synonym in the short conversation. The
choose the answer “often”. In this case the researcher found that
the students were lack of vocabulary mastery. When they
memorized the vocbulary they just find the meaning of the word
that have they seearched. They do not understand the other
meanings from that word.
b. Problem number 24 (see in table 4.1) the second problem also
there are 10 students who answer “often”in precentage 76,9% have
problem in anticipate the questions from talks. In this case the
researcher found that the students seldom to listen the native
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speaker. They think that the native speaker talks quickly, so they
difficult to catch the meaning of that talks.
c. Problem number 30 (see in table 4.1) the third problem is accent
nit the precentage 69,2%. The students dificult to catch the
information because the accent from the native speaker is different.
The researcher can infer the difference is cause by the culture
between Indonesia and English. Sometimes the students feel
difficult to follow what the native speaker say.
d. Problem number 32 (see in table 4.1) the forth problem is about
the speed of the audio hit the precentage 69,2%. Because of the
speed of the native speaker, the students diffcult to understanding
the meaning. Beside that for students who have problem in their
hearing. They more difficult catch the meaning of what the
speaker say.
From the four of problem, the researcher can make the
conclussion that the most difficulty skill in listening are lack of
vocabulary, different culture, accent, and etc. For example in the
vocabulary, when the students can not mastery in listening the
students difficult to choose the synonym of a word. In different
culture for example, the students can not imagive what is happen
in the conversation, talks, and etc. This suitable with the theory of
Bingol et al (2014) related to the problem of listening
comprehension.
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3. Research Question Number III : What are strategies that is used
by the students to overcome the difficulties?
In analyzing the data about the strategies, the researcher using the
theory of listening strategies by Bingol et al (2014). There are three
strategies in listening (see table 4.4). The finding showed ;
Some of the students are the first time join TOEFL Preparation
course. They never learning English for TOEFL before, Beside that to
overcome the difficulties they will enrich the vocabulary, often to
listening English music or English movie. They also search the
references in internet or youtube, such as, audio, online documents, etc.
Beause all of the test takers is not come from English Education
Department, so they have to study hard in learning foreign language
especially in Listening section. The conclussion is they overcome the
difficulties used the strategy for ELTI Surakarta beside that, they used
their own strategies.
The first is cognitive strategies According to Bingol (2014)
cognitive strategy is strategy that is used to understand the lisnguistic
input and obtain the data. The cognitive strategy connect to
comprehending and collect the input of long term memory and short
term memory. Based on the interview with the students in ELTI
Surakarta there is a student who used this strategy. The first student is
Fitria Nur C. stated that this is the first she join TOEFL preparation test.
The strategy used is from ELTI Surakarta. Because the institution use
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the strategy from Deborah Phillips (2001). She also stated that beside
we attend to the strategy from the institution we also focus in doing the
test of TOEFL, not to citing in the other friends, and add the
vocabulary. Actually the strategy that is used by the other students is
enrich vocabulary. When we know the meaning of the word we will
easy to understand the purpose of a sentence.
The second is metacognitive strategy. According to Bingol et al
(2014) the metacognitive strategy is the students relized when they
listen to the text carefully, the method related with learning how to
plan, monitor, and asses the collect information from the listening part.
When the students can build their own strategy in the failure. In here
there are three students who used this strategy. The first students is
Padma Widyantari, she stated often practice to listening. When
students train their self frequently they will easy to overcome the
problem of listening. The second student is M. Alan. Nur He stated
that he will learn the book of strategy from ELTI Surakarta, often
listeng the new vocabulary especially in the pronnounciation. Actually
the pronounciation from the native speaker sometimes unclearly, make
the students difficult to differentiate the word. The second students is
Khoirunnisa. She stated that she relized that there are new strategy that
have to learn by her. She also used the strategy from ELTI Surakarta.
she stated that the key of listening is often listen English language.
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when we get used to always learning to listen we will mastery in
listening section.
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the discussion in the previous chapter the researcher can
conclude about the perception of the problem in listening for TOEFL. There
are two factors influenced the perception of the students. They are internal
factor and external factor. The internal factors are from the students’
intelligence, knowledge, mental, and body. The second factors are external
factor, this can be influenced by environmental and social. Based on the
classification, the most problem in listening for TOEFL is internal factor.
There are some problems faced by the students, especially problems in
skill. The most problem faced by the students is about the synonym,
questionnaire number two hit the percentage 76,9% and the classification is
“often”, because all the questions of TOEFL test using a synonym. This is
proved by the sentence “What does the man mean?” or “What does the woman
mean?”. This is also caused by the lack of vocabulary of students and they are
difficult to find a similar sound.
The second level of problem is about accent and the speed of audio,
the percentage is 69,2%. The different accent makes the students difficult to
find the meaning of the speaker’s utterance. The accent influences the audio,
because of the speed of the audio the students are difficult to understand the
meaning of what the speaker says. The third level of problem is about a
different culture. This problem hit the percentage of 61,5% with the
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classification “often”. In this case the students difficult to imagine what the
speaker says because the culture is different (Bingol et al, 2014). The
percentages that often appear from the questionnaire about 53,8%. In this
percentage, the researcher can infer that sometimes the students felt
difficulties, sometimes not. The easiest level of problem is anticipating the
topic in a short conversation, the percentage 0%. It is easy because the speaker
gave some clues before.
The most difficult problems in listening for TOEFL are, first is about
synonym, all of the questions in TOEFL used synonym. the second problem is
to anticipate the topic from the talks. Here the students have problem-related
to the culture, because of different culture, the students difficult to imagine
what happens in the talks. The third problem is accent. The students were
difficult to understand the accent from the native speaker. Sometimes they felt
difficult to differentiate between British and American accent. The last
problem is the speed of audio, in this case, the students difficult to follow the
audio because the audio is fast, here means that the speed of native speaker is
very fast.
Based on the interview the researcher finds there are some strategies
used by the students. First, the students used the strategies from the institution
ELTI Surakarta. They said that the strategies of ELTI Surakarta are suitable
for them. Besides, they are also using their strategy for example; enrich
vocabulary, the students will memorize many vocabularies found when they
listening to music, watching a movie, and reading English book. The
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researcher also classified the strategies into three, they are; cognitive strategy,
metacognitive strategy, and socio-cognitive strategy.
B. Suggestion
Based on the conclusion and the implications, some suggestions were
proposed to somebody as follows;
1. The next researcher
Based on the limitation, it is suggested to the next researcher who
interested in TOEFL to conduct another research with a wider scope of
TOEFL especially in listening section. Then this study by using the
different method of analysis to get more accurate finding. Besides, the
researcher hope that oter researchers are isterested in analyzing TOEFL in
other classification to make this study better and perfect,.
a. The reader
The result of the researcher maybe helpful for the readers in giving
some understanding about TOEFL. TOEFL can be learned in every way.
By reading this research, the researcher hope that the readers can improve
or develop knowledge about TOEFL.
b. The Institution
The result of the research can benefit for the institution to improve
the teaching strategies in TOEFL test especially in listening. The
institution should do repairing and innovating the strategies used and
89
providing the facilities which can support the audio for listening section in
TOEFL preparation class.
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NAME OF STUDENTS
NO
NO.
INDEKS
NAME
TINGKAT
PENDIDIKAN
1. 190063 AZIZAH RAHMAWATI S1
2. 190071 DWI LATIFATUL FAJRI S1
3. 190069 DWI RAKHMAWATI
RIZQILLAH
S1 GIZI
4. 190077 FITRIA NUR CHALIMAH S1
5. 190076 HANIDA ERIS GRIYATI S2 PENDIDIKAN
SEJARAH
6. 160497 KHOIRUNNISA PRIMINTAN
HABIBILLAH
S1 GIZI
7. 190066 LUTHFIANA NURJANAH S1
8. 190065 MAHMUD ZIDNI ILMA SAED S1
9. 190074 MUHAMMAD ALAN NUR SI MANAGEMENT
10. 190067 NOVI WULANSARI, S. PSI.,
M.PSI.
S2 PSIKOLOGI
11. 190072 PADMAWIDYANTARI S1
12. 190075 R. YULI BUDIRAHAYU,
S.PSI., M.PSI.
S2 PSIKOLOGI
13. 190070 RIRIA KUSUMA DEWI S1
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Questionnare Guidelines
Nama : PW
Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
NO Kesulitan
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S
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda

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komparatif
11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
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27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : HEG
Tingkat Pendidikan : Meagister Pendidikan Sejarah
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
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ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

101
15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
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30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : MZIS
Tingkat Pendidikan : Lulusan S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

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18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
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33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Sinonim dan ekspresi negatif
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Nama : RKD
Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

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11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
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27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : NW
Tingkat Pendidikan : S2-Psikologi
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
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berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

110
14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
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29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Biasanya telinga masih asing mendengar percakapan bule
Nama : AR
Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

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16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
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31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Kurangnya waktu membaca pilihan ketika LJK sehingga ada kata yang tidak
dimengerti atau terlewati ketika listening
Nama : LN
Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami 
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short conversationpada baris terakhir
2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi 
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topik percakapan
19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
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33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : RYB
Tingkat Pendidikan : Magister psikologi
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasa kesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan 
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dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa
6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

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22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

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Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Belum hafal vocab
Nama : FNC
Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasa kesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

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7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan
topik percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
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24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : DLF
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Tingkat Pendidikan : S1
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasa kesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

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12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
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28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : DRR
Tingkat Pendidikan : S1 Gizi
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
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ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
NO Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
ny
a
S
el
al
u
1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan dalam
memahami kalimat pasif ketika menjawab
petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

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15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan topik
percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan topik
dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
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30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
Nama : KPH
Tingkat Pendidikan : S1 Gizi
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
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1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Pada short dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

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18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan
topik percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
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33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
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Nama : MAN
Tingkat Pendidikan : S1 – Perbankan Syariah (IAIN Surakarta)
Kuesioner Kesulitan dalam Listening pada TOEFL preparation test.
Kuesioner ini dibuat menurut teori dari Deborah Philips (2001) dalam
buku yang berjudul Longman Complete Course for The TOEFL Test dan
berdasarkan jurnal internasional yang berjudul Listening Comprehension
Difficulties Encountered by Students in Second Language Learning Class
ditulis oleh Mustafa Azmi Bingol MA., c Bechet Celik Ph. D., c Naci Yildiz
Ph. D., Cagri Tugrul Mart MA.
NO Kesulitan
T
id
ak
P
er
n
ah
Ja
ra
n
g
S
er
in
g
B
ia
sa
ny
a
S
el
al
u
1. Saya megalami kesulitan dalam memahami
short conversationpada baris terakhir

2. Saya merasakesulitan menemukan sinonim
(kata yang sama maknanya) dalam short
conversation

3. Saya merasa kesulitan dalam menjawab
pertanyaan yang terdengar sama
pengucapannya, tetapi berbeda arti

4. Saya merasa kesulitan dalam membuat
simpulan tentang siapa, apa, dan dimana
dalam short conversation

5. Padashort dialogue,saya merasa kesulitan
dalam memahami kalimat pasif ketika
menjawab petanyaan siapa dan apa

6. Saya merasa kesulitan dalam mengidentifikasi
siapa dan apa pada kalimat dengan kata benda
jamak

7. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif

8. Saya merasa kesulitan dalam mendengarkan
ekspresi negatif ganda

9. Saya merasa kesulitan dalam mendengarkan
ekspresi semi negatif

10. Saya merasa kesulitan dalam mendengarkan
bentuk negatif yang dipadukan dengan penanda
komparatif

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11. Saya merasa kesulitan dalam mendengarkan
ekspresi yang bermakna menyetujui

12. Saya merasa kesulitan dalam mendengarkan
ekspresi yang menyatakan ketidakpastian dan
saran

13. Saya merasa kesulitan dalam mendengarkan
ekspresi empati yang menggambarkan kejutan

14. Saya merasa kesulitan dalam mendengarkan
keinginan yang tidak kesampaian (eg. I wish I
could)

15. Saya merasa kesulitan dalam mengidentifikasi
kondisi yang bertolak belakang dengan kondisi
sesungguhnya

16. Saya merasa kesulitan dalam mengidentifikasi
kata kerja bentuk past dan participle

17. Saya merasa kesulitan dalam mengidentifikasi
idiom

18. Saya merasa kesulitan dalam mengantisipasi
topik percakapan

19. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dari long conversation

20. Saya merasa kesulitan dalam menentukan
topik percakapan

21. Saya merasa kesulitan dalam menyimpulkan
tentang siapa, apa, dan dimana percakapan
berlangsung

22. Saya merasa kesulitan dalam mencocokkan
alternatif jawaban dengan menyimak teks lisan
urut dari awal hingga akhir 
23. Saya merasa kesulitan dalam mengantisipasi
topik pembicaraan 
24. Saya merasa kesulitan dalam mengantisipasi
pertanyaan dalam pembicaraan 
25. Saya merasa kesulitan dalam menentukan
topik dalam long conversation

26. Saya merasa kesulitan dalam menyimpulkan
siapa, apa, kapan, dan dimana dalam long
conversation 
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27. Saya merasa kesulitan dalam mencocokan
alternatif jawaban dengan menimak teks lisan
urut dari awal hingga akhir 
28. Kualitas dari sistem suara kurang baik sehingga
membuat saya merasa sulit mendengarkan 
29. Karena perbedaan budaya saya merasa sulit
membayangkan apa yang sedang dibicarakan 
30. Karena aksen yang berbeda saya merasa sulit
dalam menangkap informasi 
31. Saya merasa kesulitan ketika mendengar kosa
kata yang tidak familiar 
32. Audio yang terlalu cepat membuat saya merasa
sulit menangkap tentang apa yang dibicarakan 
33. Saya mempunyai masalah pada pendengaran
saya sehingga kurang mendengar apa yag
sedang dibicarakan ketika berada pada urutan
belakang

34. Suasana kelas yang kurang kondusif membuat
saya kehilangan konsentrasi ketika
mendengarkan

Apakah ada kesulitan yang lain selain yang disebutkan diatas? Jika ada sebutkan!
Tidak ada
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TRANSCRIPT OF INTERVIEW
Bagaimana strategi yang anda gunakan dalam menghadapi TOEFL test?
Fitia Nur C. : Kalau dari saya sendiri ini yang saya baru laksanain karena ini kan
juga baru pertama kali test TOEFL jadi baru tau strategi nya tu
mungkin harus fokus ya, yang pertama itu fokus, dilarang nyonto,
kalau bisa kita setiap harinya juga nambahkosa kata - kosa kata
baru misalkan hari ini banyak kosa kata baru kita tulis, nanti
dirumah kalau bisa dihafalkan lagi. (Fitia Nur C.)
Padma Widyantari: Kalau itu saya rasa seiring berjalannya waktu juga bisa lah
jawab, banyak, apa ya, katanya sih banyak nonton film luar, kan
kita tahu cara dia, apa ya, ekspresinya mungkin, terus dari lagu
juga bisa, itu aja sih yang saya tahu, selebihnya belum tahu.
(Padma Widyantari)
M. Alan Nur : Untuk saya sendiri lebih kepada sering mempelajari buku dari
ELTI, dari buku itu saya pelajari ada soal kayak gitu ngadepinnya
bagaimana. Sering buat mendengarkan kosa kata bahasa inggris sih
tapi cara pronounciationnya. (M. Alan Nur)
Khoirunnisa: Klau strategi nya pertama memang setlah apa ya beberapa kali
pertemuan di sini memang oh tenyata gini gini gini, selama ini
sesuai dengan yang selama ini saya pahami ternyata ada beberapa
yang selama ini aku pahami itu berbeda nggak bener gitu jadi,
cukup membantu apa yang diberikan sama ELTI, kuncinya juga
harus sering sering listening, dengan sering-sering listening kita
jadi tahu pengucapan ini seperti ini, kalau misal digabungkan
seperti apa, jadi mempermudah kita nangkep apa yang dibicarakan
oleh speakernya. Belajar percakapan bahasa Inggris (Khoirunnisa)
Dwi Fajri: Banyak – banyak verb, kemudian kita cari cara bacanya gimana, terus
biasakan kita untuk mendengarkan kata-kata yang baru, kemudian
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aku biasanya kalau dapat kata-kata yang baru itu biasanya dengerin
postphone kayak di youtube ataupun audio sekarang banyak,
kemudian di internet juga banyak misalnya ada yang menyediakan
dokumen berisi dengan audionya jadi kan kita bisa download free
kan itu, nanti kita bisa buat. (Dwi Fajri)
